
Appendix	
  5:	
  Written	
  Report	
  Template	
  
	
  

CHALLENGE	
  PARTNERS:	
  Quality	
  Assurance	
  Review	
  Written	
  Report	
  
	
  

Name	
  of	
  School:	
   	
  	
  	
  	
  Challney	
  High	
  School	
  for	
  Boys	
  
School	
  Address:	
   	
  	
  	
  	
  	
  Stoneygate	
  road,	
  Luton	
  LU4	
  9TJ	
  

Hub:	
   	
  	
  	
  	
  	
  Denbigh	
  
	
  

Telephone	
  Number:	
   	
  	
  	
  	
  	
  	
  01582	
  599921	
  

Email	
  address:	
   	
   	
  	
  	
  	
  	
  	
  Challney.high.boys.head@luton.gov.uk	
  

	
  

Unique	
  Reference	
  Number:	
   	
   	
  	
  	
  	
  	
  	
  10968	
  

Local	
  Authority:	
   	
   	
  	
  	
  	
  	
  	
  Luton	
  

Type	
  of	
  School:	
   	
  	
  	
  	
  	
  	
  Secondary	
  

School	
  Category:	
   	
   	
  	
  	
  	
  	
  	
  Community	
  

Age	
  range	
  of	
  pupils:	
   	
   	
  	
  	
  	
  	
  	
  11	
  -­‐	
  16	
  

Number	
  on	
  roll:	
   	
  	
  	
  	
  	
  	
  825	
  

Head	
  teacher/Principal:	
   	
  	
  	
  	
  	
  	
  Daniel	
  Connor	
  

	
  

Date	
  of	
  last	
  Ofsted	
  inspection:	
   	
  	
  	
  	
  	
  	
  24	
  January	
  2007	
  

Grade	
  at	
  last	
  Ofsted	
  inspection:	
   	
  	
  	
  	
  	
  	
  Outstanding	
  	
  

	
  

Date	
  of	
  Quality	
  Assurance	
  
Review:	
  

	
  	
  	
  	
  	
  	
  28	
  -­‐	
  30	
  September	
  2016	
  	
  

	
   	
   	
  
	
  
	
  
	
  



QUALITY	
  ASSURANCE	
  REVIEW	
  –	
  SUMMARY	
  OF	
  ESTIMATES1	
  

	
  
School	
  Improvement	
  Strategies:	
   Outstanding	
  	
  

Outcomes	
  for	
  Pupils	
  is:	
  	
   Outstanding	
  	
  

	
  

Quality	
  of	
  Teaching,	
  Learning	
  and	
  Assessment:	
  

	
   	
  

Outstanding	
  	
  

Area	
  of	
  Excellence:	
  

Pastoral	
  Systems	
  for	
  Ensuring	
  High	
  Quality	
  Outcomes	
  

Confirmed	
  and	
  valid	
  for	
  3	
  years	
  

Previously	
  accredited	
  Areas	
  of	
  Excellence:	
  	
  

Progress	
  made	
  by	
  boys	
  in	
  English	
  /	
  SMSC	
  development	
  

	
  

	
   	
   	
   	
  	
   	
  

	
  
Overall	
  Review	
  Evaluation	
  

The	
  Quality	
  Assurance	
  Review	
  found	
  indicators	
  that	
  Challney	
  High	
  School	
  for	
  boys	
  appears	
  
to	
  be	
  just	
  within	
  the	
  Outstanding	
  grade	
  as	
  judged	
  by	
  Ofsted	
  in	
  the	
  school’s	
  previous	
  Ofsted	
  
report	
  and	
  action	
  is	
  required	
  to	
  ensure	
  that	
  it	
  meets	
  the	
  requirements	
  of	
  the	
  Ofsted	
  grade	
  
given	
  at	
  its	
  previous	
  inspection.	
  

	
  

Please	
  note	
  that	
  a	
  Challenge	
  Partners	
  Quality	
  Assurance	
  Review	
  is	
  not	
  equivalent	
  to	
  an	
  Ofsted	
  inspection,	
  and	
  agreed	
  
estimates	
  from	
  the	
  review	
  are	
  not	
  equivalent	
  to	
  Ofsted	
  judgements.	
   	
  



Information	
  about	
  the	
  school	
  

•   Challney	
  High	
  School	
  is	
  a	
  smaller	
  than	
  average	
  school	
  of	
  865	
  boys	
  which	
  is	
  part	
  of	
  the	
  
Chiltern	
  Learning	
  Trust	
  and	
  Training	
  group	
  near	
  the	
  centre	
  of	
  Luton.	
  Most	
  of	
  its	
  
students	
  are	
  drawn	
  from	
  outside	
  its	
  catchment	
  area	
  of	
  Challney.	
  	
  

•   The	
  majority	
  of	
  students	
  are	
  of	
  Pakistani	
  heritage	
  with	
  a	
  smaller	
  number	
  of	
  
Bangladeshi	
  and	
  other	
  Asian	
  students.	
  The	
  proportion	
  of	
  students	
  from	
  minority	
  
ethnic	
  groups	
  and	
  those	
  with	
  EAL	
  is	
  well	
  above	
  national	
  averages.	
  	
  

•   The	
  proportion	
  of	
  pupils	
  with	
  pupil	
  premium	
  is	
  above	
  national	
  averages.	
  	
  
•   The	
  percentage	
  of	
  pupils	
  with	
  learning	
  difficulties	
  and	
  disabilities	
  is	
  above	
  than	
  that	
  

found	
  nationally.	
  Difficulties	
  include	
  moderate	
  learning	
  difficulties	
  or	
  behavior,	
  
emotional	
  and	
  social	
  difficulties.	
  	
  

•   Attainment	
  on	
  entry	
  is	
  well	
  below	
  the	
  national	
  average.	
  	
  
•   The	
  school	
  is	
  a	
  designated	
  National	
  Teaching	
  School	
  and	
  a	
  strategic	
  partner	
  in	
  the	
  

Chiltern	
  Training	
  School	
  Alliance.	
  It	
  makes	
  use	
  of	
  its	
  training	
  school	
  status	
  to	
  recruit,	
  
train	
  and	
  develop	
  its	
  own	
  teachers.	
  	
  

	
  
School	
  Improvement	
  Strategies	
  

What	
  Went	
  Well	
  

•   The	
  school	
  has	
  moved	
  up	
  into	
  the	
  lower	
  end	
  of	
  the	
  outstanding	
  estimate.	
  This	
  is	
  an	
  
improvement	
  from	
  the	
  previous	
  review,	
  as	
  leaders	
  have	
  demonstrated	
  the	
  capacity	
  to	
  
improve	
  and	
  sustain	
  the	
  progress	
  of	
  most	
  students,	
  particularly	
  the	
  disadvantaged.	
  A	
  
few	
  subjects	
  underperformed	
  in	
  last	
  summer’s	
  examinations	
  due	
  to	
  on	
  going	
  staffing	
  
issues	
  (long	
  term	
  sickness,	
  lack	
  of	
  specialist	
  teachers	
  and	
  variations	
  in	
  teachers’	
  
performance	
  within	
  departments.)	
  Since	
  September,	
  most	
  of	
  these	
  issues	
  have	
  been	
  
addressed	
  through	
  redeployment	
  and	
  recruitment	
  of	
  new	
  staff	
  and	
  bespoke	
  CPD	
  plans.	
  
Thus	
  this	
  is	
  giving	
  the	
  school	
  the	
  capacity	
  to	
  secure	
  and	
  improve	
  the	
  best	
  outcomes	
  for	
  
their	
  students.	
  	
  

•   Senior	
  leaders	
  in	
  school	
  are	
  relentless	
  in	
  reviewing	
  their	
  practice	
  and	
  performance	
  in,	
  
sometimes,	
  very	
  challenging	
  circumstances.	
  They	
  have	
  a	
  clear	
  vision	
  for	
  the	
  direction	
  of	
  
the	
  school	
  and	
  have	
  implemented	
  clear	
  structures	
  to	
  allow	
  this	
  to	
  occur.	
  This	
  focuses	
  
around	
  the	
  change	
  in	
  the	
  pastoral	
  approach	
  to	
  learning	
  with	
  the	
  ‘pivotal’	
  curriculum	
  and	
  
the	
  embedding	
  of	
  the	
  vertical	
  tutor	
  groups	
  across	
  the	
  school.	
  Staff	
  have	
  a	
  clear	
  
understanding	
  of	
  their	
  students’	
  needs	
  and	
  sometimes,	
  challenging	
  social	
  context.	
  

•   As	
  a	
  result	
  of	
  a	
  determined	
  desire	
  for	
  improvement,	
  implemented	
  by	
  senior	
  leaders	
  with	
  
high	
  levels	
  of	
  engagement	
  from	
  middle	
  leaders,	
  staff	
  and	
  students,	
  the	
  school	
  has	
  
undergone	
  a	
  shift	
  in	
  culture	
  and	
  expectations.	
  This	
  is	
  resulting	
  in	
  high	
  level	
  outcomes	
  for	
  
all	
  students	
  in	
  both	
  progress	
  and	
  attainment.	
  

•   This	
  is	
  an	
  ‘information	
  rich’	
  and	
  analytical	
  school	
  which	
  persistently	
  reviews	
  its	
  practice	
  
in	
  order	
  to	
  meet	
  the	
  complex	
  needs	
  of	
  all	
  its	
  students.	
  The	
  rigorous	
  tracking	
  and	
  
intervention	
  strategies	
  for	
  students	
  allows	
  them	
  to	
  be	
  aware	
  of	
  current	
  successes	
  while	
  
highlighting	
  areas	
  in	
  need	
  of	
  improvement.	
  	
  

	
  



•   School	
  improvement	
  strategies	
  are	
  clear	
  and	
  demonstrate	
  a	
  desire	
  for	
  continued	
  and	
  
sustained	
  improvement	
  across	
  both	
  the	
  pastoral	
  and	
  curriculum	
  aspects	
  of	
  the	
  school,	
  
taking	
  into	
  account	
  the	
  increased	
  pressure	
  that	
  comes	
  with	
  school	
  expansion.	
  This	
  is	
  
evident	
  in	
  the	
  development	
  of	
  a	
  new	
  house	
  within	
  the	
  pastoral	
  structure.	
  

•   Senior	
  leaders	
  and	
  middle	
  leaders	
  have	
  a	
  clear	
  understanding	
  of	
  the	
  issues	
  linked	
  to	
  
inconsistencies	
  in	
  teaching	
  and	
  learning	
  within	
  some	
  departments	
  and	
  have	
  acted	
  upon	
  
these	
  to	
  ensure	
  the	
  best	
  outcomes	
  for	
  all	
  students.	
  They	
  capitalise	
  on	
  the	
  best	
  practice	
  
available	
  within	
  school	
  in	
  order	
  to	
  raise	
  standards	
  in	
  underperforming	
  subjects.	
  CPD	
  
activities	
  are	
  focused	
  and	
  closely	
  linked	
  to	
  the	
  school’s	
  key	
  priorities.	
  External	
  audits	
  
allow	
  the	
  school	
  to	
  validate	
  the	
  effectiveness	
  of	
  its	
  self-­‐evaluation	
  tools.	
  	
  	
  

•   Ongoing	
  development	
  of	
  students	
  as	
  leaders,	
  including	
  the	
  introduction	
  of	
  student	
  
executives	
  and	
  the	
  training	
  of	
  students	
  as	
  mentors	
  in	
  restorative	
  justice,	
  is	
  a	
  real	
  
strength	
  of	
  the	
  school.	
  These	
  initiatives	
  have	
  had	
  a	
  clear	
  impact	
  on	
  raising	
  the	
  
expectations	
  and	
  aspirations	
  of	
  students	
  while	
  enabling	
  them	
  to	
  see	
  the	
  outcomes	
  of	
  
their	
  hard	
  work	
  in	
  lessons	
  through	
  progress	
  and	
  attainment.	
  

•   The	
  school	
  has	
  engaged	
  with	
  a	
  range	
  of	
  stakeholders	
  to	
  overcome	
  the	
  challenges	
  of	
  site	
  
expansion.	
  This	
  includes	
  the	
  planning	
  of	
  the	
  new	
  build,	
  the	
  refurbishment	
  of	
  existing	
  
facilities	
  and	
  the	
  use	
  of	
  the	
  Chiltern	
  Learning	
  Trust	
  to	
  aid	
  with	
  increased	
  staffing.	
  This	
  
enables	
  the	
  leadership	
  team	
  to	
  focus	
  on	
  the	
  continuous	
  drive	
  for	
  progress.	
  
	
  

Even	
  Better	
  If…	
  

…	
  the	
  school	
  presented	
  the	
  information	
  linked	
  to	
  pupils’	
  progress	
  and	
  achievement	
  more	
  
effectively	
  in	
  order	
  to	
  support	
  the	
  strategies	
  implemented	
  in	
  key	
  documents.	
  

…	
  the	
  school	
  continued	
  to	
  capitalise	
  on	
  the	
  best	
  practice	
  within	
  departments	
  with	
  the	
  aim	
  
of	
  increasing	
  subject	
  mastery	
  and	
  raising	
  standards	
  in	
  underperforming	
  areas.	
  

…	
  the	
  school	
  continued	
  to	
  address	
  any	
  ongoing	
  issues	
  relating	
  to	
  staffing,	
  with	
  the	
  aim	
  of	
  
improving	
  the	
  learning	
  outcomes	
  for	
  all	
  students,	
  including	
  target	
  groups.	
  

…	
  continued	
  to	
  raise	
  standards	
  in	
  core	
  Science,	
  Additional	
  Science,	
  History	
  and	
  Geography,	
  
A*	
  -­‐	
  C	
  	
  where	
  attainment	
  was	
  slightly	
  below	
  national	
  averages	
  due	
  to	
  staffing	
  issues.	
  This	
  
would	
  result	
  in	
  a	
  boost	
  in	
  EBACC	
  and	
  Progress	
  8	
  measures	
  in	
  the	
  future.	
  

	
  

Pupil	
  Outcomes	
  

•   Examination	
  results	
  in	
  2016	
  were	
  outstanding	
  with	
  all	
  the	
  major	
  achievement	
  
indicators	
  being	
  above	
  national	
  averages,	
  especially	
  those	
  for	
  boys.	
  Progress	
  8	
  has	
  
improved	
  steadily	
  over	
  the	
  last	
  three	
  years	
  moving	
  from	
  0.23	
  in	
  2014	
  to	
  0.59	
  in	
  
2016,	
  with	
  predictions	
  for	
  2017	
  indicating	
  further	
  improvement.	
  The	
  percentage	
  of	
  
students	
  achieving	
  A*	
  -­‐	
  C	
  in	
  English	
  and	
  Mathematics	
  has	
  risen	
  from	
  55%	
  in	
  2014	
  to	
  
70%	
  in	
  2016	
  and	
  the	
  percentage	
  of	
  students	
  achieving	
  EBACC	
  has	
  increased	
  from	
  
28%	
  in	
  2014	
  to	
  41%	
  in	
  2016.	
  	
  

•   Progress	
  measures	
  for	
  English	
  and	
  Mathematics	
  were	
  exceptional	
  in	
  2016.	
  96%	
  of	
  
students	
  made	
  at	
  least	
  expected	
  progress	
  in	
  English	
  with	
  77%	
  making	
  better	
  than	
  



expected	
  progress.	
  In	
  mathematics	
  the	
  respective	
  levels	
  of	
  progress	
  were	
  80%	
  and	
  
44%.	
  In	
  all	
  cases,	
  results	
  exceeded	
  2015	
  national	
  averages.	
  

•   Achievement	
  in	
  Triple	
  Sciences	
  and	
  modern	
  foreign	
  languages	
  was	
  well	
  above	
  2016	
  
national	
  expectations,	
  with	
  a	
  strong	
  contribution	
  being	
  made	
  to	
  Progress	
  8	
  and	
  the	
  
EBACC	
  from	
  community	
  languages,	
  in	
  particular	
  Urdu.	
  Other	
  particularly	
  successful	
  
subject	
  areas	
  in	
  2016	
  were	
  Computer	
  Science,	
  ICT	
  and	
  RE.	
  	
  

•   Subjects	
  where	
  performance	
  requires	
  further	
  development	
  are	
  Art	
  and	
  Design,	
  
Drama,	
  Food	
  Technology,	
  and	
  Resistant	
  Materials.	
  Evidence	
  gathered	
  during	
  the	
  
review	
  shows	
  that	
  senior	
  leaders	
  have	
  a	
  forensic	
  understanding	
  of	
  the	
  areas	
  where	
  
the	
  school	
  is	
  underperforming	
  and	
  measures	
  are	
  being	
  put	
  in	
  place	
  to	
  address	
  this.	
  
The	
  impact	
  of	
  these	
  strategies	
  however,	
  has	
  yet	
  to	
  be	
  seen	
  in	
  examination	
  
outcomes.	
  	
  

•   Different	
  groups	
  of	
  pupils	
  performed	
  well.	
  For	
  the	
  last	
  two	
  years,	
  disadvantaged	
  
learners	
  have	
  performed	
  above	
  the	
  national	
  levels	
  for	
  all	
  students,	
  both	
  for	
  the	
  
Basics	
  and	
  Progress	
  8	
  measures	
  with	
  the	
  gap	
  between	
  them	
  and	
  other	
  students	
  
being	
  small	
  and	
  closing.	
  The	
  progress	
  of	
  higher	
  attaining	
  learners,	
  an	
  area	
  for	
  
development	
  in	
  a	
  previous	
  review,	
  shows	
  significant	
  improvement	
  in	
  Progress	
  8	
  from	
  
-­‐0.06	
  in	
  2014	
  to	
  0.31	
  in	
  2016.	
  	
  

•   The	
  Basics	
  measure	
  for	
  SEND	
  pupils	
  (without	
  a	
  statement)	
  appears	
  to	
  have	
  
plateaued,	
  with	
  performance	
  being	
  weaker	
  this	
  year	
  in	
  mathematics.	
  Progress	
  8	
  
however,	
  shows	
  significant	
  improvement	
  since	
  2014	
  and	
  in	
  2016	
  was	
  0.34.	
  

•   Bangladeshi	
  and	
  Pakistani	
  students	
  continue	
  to	
  exceed	
  national	
  progress	
  in	
  all	
  
headline	
  performance	
  measures	
  including	
  the	
  percentages	
  of	
  these	
  students	
  
achieving	
  higher	
  grades.	
  in	
  2016	
  33%	
  of	
  Bangladeshi	
  boys	
  achieved	
  3	
  or	
  more	
  A*	
  -­‐	
  A	
  
grades	
  with	
  20%	
  of	
  Pakistani	
  boys	
  achieving	
  the	
  same	
  measure.	
  

•   There	
  is	
  clear	
  evidence	
  of	
  more	
  detailed	
  planning	
  and	
  tracking	
  in	
  KS3.	
  The	
  school	
  has	
  
a	
  comprehensive	
  action	
  plan	
  to	
  address	
  pupil	
  performance	
  from	
  their	
  entry	
  to	
  the	
  
school.	
  Successful	
  assessment	
  and	
  tracking	
  strategies	
  from	
  KS4	
  have	
  now	
  been	
  
assimilated	
  into	
  KS3.	
  

•   Students	
  arrive	
  in	
  the	
  school	
  at	
  the	
  start	
  of	
  Year	
  7	
  with	
  low	
  reading	
  levels.	
  79%	
  of	
  the	
  
Year	
  11	
  cohort	
  who	
  left	
  in	
  the	
  summer	
  of	
  2016	
  had	
  KS2	
  reading	
  levels	
  at	
  Level	
  4	
  or	
  
below.	
  84%	
  of	
  this	
  cohort	
  gained	
  A*	
  -­‐	
  	
  C	
  grades	
  and	
  96%	
  made	
  3	
  levels	
  of	
  progress.	
  
Improving	
  reading	
  skills	
  is	
  addressed	
  from	
  the	
  beginning	
  of	
  Year	
  7	
  through	
  high	
  
profile	
  reading	
  projects.	
  

•   Destination	
  data	
  for	
  2015	
  shows	
  that	
  98%	
  of	
  students	
  went	
  on	
  to	
  further	
  education	
  
or	
  training.	
  The	
  school	
  has	
  an	
  impressive	
  record	
  of	
  no	
  pupils	
  NEET	
  during	
  the	
  last	
  
two	
  years.	
  	
  

•   Core	
  Science,	
  Additional	
  Science,	
  History	
  and	
  Geography	
  –	
  A*	
  -­‐	
  C	
  attainment	
  is	
  
slightly	
  below	
  national	
  averages.	
  	
  

	
  	
  

	
  



Quality	
  of	
  teaching,	
  learning	
  and	
  assessment	
  	
  

What	
  Went	
  Well	
  

•   The	
  school	
  is	
  at	
  the	
  beginning	
  of	
  a	
  real	
  shift	
  in	
  pedagogical	
  approach	
  following	
  a	
  
review	
  of	
  teaching	
  and	
  learning	
  and	
  in	
  light	
  of	
  national	
  changes	
  in	
  standards,	
  
curriculum	
  and	
  assessment.	
  	
  Due	
  to	
  its	
  robust	
  review	
  processes,	
  senior	
  leaders	
  have	
  
stripped	
  away	
  specific	
  lesson	
  planning	
  rigid	
  procedures	
  and	
  are	
  working	
  more	
  closely	
  
with	
  departments	
  to	
  ensure	
  the	
  focus	
  is	
  on	
  meaningful	
  and	
  developmental	
  
practice.	
  	
  The	
  recent	
  implementations	
  were	
  evident	
  in	
  lesson	
  observations	
  and	
  
initiatives,	
  once	
  fully	
  embedded,	
  will	
  have	
  a	
  positive	
  impact	
  on	
  whole	
  school	
  
teaching	
  and	
  learning.	
  	
  Friday	
  morning	
  staff	
  flash	
  briefings	
  celebrate	
  staff	
  
contributions	
  from	
  the	
  week	
  and	
  showcase	
  a	
  particular	
  aspect	
  of	
  teaching	
  and	
  
learning,	
  which	
  is	
  led	
  by	
  a	
  different	
  teacher	
  each	
  week.	
  

•   Key	
  implementations	
  since	
  September	
  include	
  new	
  SOWs	
  in	
  every	
  department	
  
which	
  are	
  aligned	
  to	
  the	
  new	
  curriculum,	
  mastery	
  success	
  criteria,	
  Introduction	
  of	
  
‘ready	
  to	
  learn’	
  objectives,	
  and	
  a	
  review	
  of	
  the	
  marking	
  policy.	
  Although	
  these	
  are	
  
not	
  yet	
  consistently	
  embedded,	
  lessons	
  observed	
  showed	
  a	
  rigorous	
  focus	
  on	
  clear,	
  
shared	
  success	
  criteria,	
  as	
  well	
  as	
  meaningful	
  skill-­‐based	
  objectives.	
  

•   Students	
  demonstrate	
  consistently	
  positive	
  attitudes	
  to	
  learning.	
  	
  Learners	
  are	
  self-­‐
regulated	
  and	
  well	
  behaved,	
  which	
  means	
  they	
  are	
  ready	
  to	
  lock	
  on	
  to	
  learning.	
  	
  This	
  
was	
  evident	
  in	
  most	
  lessons	
  observed,	
  where	
  students	
  took	
  pride	
  in	
  their	
  work	
  and	
  
completed	
  tasks	
  in	
  a	
  conscientious	
  manner.	
  The	
  use	
  of	
  DUMTUMS	
  aids	
  transition	
  
from	
  KS2	
  and	
  ensures	
  students’	
  work	
  is	
  neat.	
  	
  The	
  focus	
  on	
  student	
  leadership	
  and	
  
introduction	
  of	
  Pivotal	
  has	
  had	
  a	
  significant	
  impact	
  on	
  positive	
  attitudes.	
  	
  Student	
  
leaders	
  state	
  that	
  “we	
  have	
  been	
  trained	
  in	
  restorative	
  justice	
  to	
  support	
  students	
  
who	
  have	
  issues.”	
  	
  Since	
  the	
  introduction	
  of	
  Pivotal,	
  staff	
  and	
  students	
  have	
  a	
  very	
  
positive	
  approach	
  to	
  the	
  learning	
  environment.	
  Students	
  also	
  state	
  how	
  they	
  “lead	
  
form	
  time,	
  shaping	
  the	
  younger	
  students	
  for	
  the	
  future.”	
  This	
  was	
  overwhelmingly	
  
evident	
  during	
  house	
  assemblies,	
  which	
  were	
  inspirationally	
  led	
  by	
  Student	
  
Executives.	
  

•   RWCM	
  is	
  a	
  strength	
  of	
  the	
  school,	
  which	
  is	
  evident	
  through	
  the	
  tutor	
  programme,	
  
enrichment,	
  as	
  well	
  as	
  the	
  curriculum.	
  	
  Cross-­‐curricular,	
  whole-­‐school,	
  high	
  profile	
  
reading	
  projects	
  take	
  place	
  every	
  week	
  during	
  vertical	
  tutor	
  time,	
  as	
  well	
  as	
  a	
  weekly	
  
exploration	
  of	
  a	
  newspaper	
  article	
  and	
  numeracy	
  problem-­‐solving	
  tasks.	
  	
  Whilst	
  
speaking	
  and	
  listening	
  are	
  a	
  central	
  part	
  of	
  the	
  pastoral	
  system,	
  this	
  is	
  now	
  starting	
  
to	
  be	
  embedded	
  into	
  lessons	
  through	
  whole	
  staff	
  training	
  on	
  ‘debatemate’	
  
strategies,	
  so	
  that	
  talk	
  for	
  writing	
  and	
  extended	
  verbal	
  responses	
  become	
  more	
  of	
  a	
  
central	
  focus.	
  	
  

•   Students	
  are	
  encouraged	
  to	
  take	
  a	
  lead	
  in	
  their	
  learning,	
  in	
  line	
  with	
  the	
  whole	
  
school	
  emphasis	
  on	
  student	
  leadership.	
  	
  In	
  a	
  Year	
  10	
  English	
  lesson,	
  top	
  attaining	
  
students	
  were	
  used	
  to	
  model	
  high	
  level	
  answers.	
  	
  In	
  a	
  year	
  9	
  Urdu	
  lesson,	
  a	
  student	
  
leader	
  led	
  the	
  task	
  using	
  target	
  language.	
  	
  In	
  a	
  Year	
  9	
  English	
  lesson,	
  a	
  flipped	
  



learning	
  activity	
  allowed	
  students	
  to	
  lead	
  whole	
  class	
  questioning.	
  	
  Pockets	
  of	
  
lessons	
  used	
  leaders	
  to	
  accelerate	
  learning.	
  

•   SEND	
  students	
  are	
  well	
  supported	
  by	
  teachers	
  and	
  support	
  staff.	
  	
  In	
  a	
  Year	
  7	
  History	
  
lesson,	
  a	
  visually	
  impaired	
  student	
  was	
  well	
  supported	
  by	
  a	
  TA	
  through	
  the	
  use	
  of	
  
visual	
  aids	
  and	
  support	
  materials.	
  

Even	
  Better	
  If…	
  

…	
  teachers	
  consistently	
  used	
  more	
  meaningful,	
  targeted	
  questioning	
  and	
  wait	
  time,	
  in	
  order	
  
to	
  activate	
  the	
  thinking	
  of	
  all	
  groups	
  within	
  the	
  classroom.	
  

…	
  teachers	
  focused	
  on	
  the	
  deep	
  thinking	
  and	
  mastery	
  learning	
  before	
  moving	
  on	
  to	
  a	
  new	
  
skill.	
  

…	
  the	
  school	
  embedded	
  the	
  consistent	
  use	
  of	
  ‘fix	
  it’	
  red	
  pen	
  targeted	
  questions,	
  
presentation	
  books	
  and	
  the	
  use	
  of	
  literacy	
  marking	
  codes	
  across	
  all	
  subjects.	
  	
  	
  

Quality	
  of	
  Area	
  of	
  Excellence	
  
Pastoral	
  Systems	
  for	
  Ensuring	
  High	
  Quality	
  Outcomes	
  
	
   	
  
Why	
  has	
  this	
  area	
  been	
  identified	
  as	
  a	
  strength?	
  
	
  
The	
  Pastoral	
  System	
  within	
  Challney	
  High	
  School	
  for	
  Boys	
  has	
  been	
  identified	
  as	
  a	
  strength	
  
because	
  it	
  enables	
  all	
  students	
  to	
  succeed,	
  whatever	
  their	
  starting	
  point.	
  A	
  proactive	
  rather	
  
than	
  reactive	
  drive	
  ensures	
  that	
  staff,	
  students	
  and	
  parents	
  work	
  together	
  to	
  remove	
  any	
  
barriers	
  to	
  learning.	
  A	
  true	
  synergy	
  between	
  both	
  the	
  pastoral	
  and	
  academic	
  support	
  
systems	
  is	
  fully	
  in	
  place.	
  This	
  results	
  in	
  every	
  member	
  of	
  staff,	
  every	
  parent	
  and	
  more	
  
importantly	
  the	
  students,	
  knowing	
  exactly	
  how	
  to	
  succeed	
  or	
  gain	
  support.	
  	
  

	
  
What	
  actions	
  has	
  the	
  school	
  taken	
  to	
  establish	
  expertise	
  in	
  this	
  area?	
  
	
  
The	
  school	
  has	
  taken	
  great	
  care	
  in	
  developing	
  its	
  systems,	
  through	
  a	
  continual	
  process	
  of	
  
evaluation.	
  	
  This	
  means	
  that	
  the	
  level	
  of	
  expertise	
  in	
  pastoral	
  care	
  is	
  excellent.	
  With	
  careful	
  
and	
  collaborative	
  leadership	
  this	
  expertise	
  has	
  been	
  developed	
  at	
  every	
  level	
  of	
  the	
  school.	
  	
  

The	
  staff	
  have	
  implemented	
  (in	
  consultation	
  with	
  the	
  students)	
  a	
  clear	
  and	
  concise	
  
approach	
  to	
  behaviour	
  management	
  through	
  the	
  PIVOTAL	
  curriculum.	
  The	
  core	
  values	
  of	
  
Ready,	
  Respectful	
  and	
  Safe	
  are	
  consistently	
  applied	
  by	
  all	
  members	
  of	
  staff	
  throughout	
  
every	
  aspect	
  of	
  school	
  life.	
  This	
  has	
  created	
  a	
  calm	
  and	
  restorative	
  focus	
  to	
  behaviour	
  
management,	
  which	
  is	
  having	
  a	
  sustained	
  and	
  positive	
  impact	
  upon	
  students.	
  It	
  focuses	
  the	
  
staff	
  on	
  channelling	
  the	
  student’s	
  energy	
  into	
  improving	
  their	
  own	
  learning	
  and	
  progress	
  
rather	
  than	
  confrontation.	
  The	
  success	
  of	
  students	
  is	
  celebrated	
  at	
  all	
  times,	
  in	
  lessons,	
  
within	
  form	
  time,	
  during	
  assemblies	
  and	
  after	
  school	
  at	
  various	
  award	
  ceremonies.	
  	
  This	
  has	
  
led	
  to	
  a	
  dramatic	
  decrease	
  in	
  negative	
  behaviour	
  incidents	
  and	
  has	
  created	
  a	
  truly	
  positive	
  
ethos.	
  	
  	
  	
  



Student	
  leadership	
  is	
  clear	
  within	
  every	
  aspect	
  of	
  the	
  school	
  and	
  is	
  supported	
  by	
  the	
  vertical	
  
tutor	
  groups	
  and	
  House	
  system.	
  Every	
  student	
  is	
  encouraged	
  to	
  take	
  on	
  a	
  leadership	
  role	
  to	
  
develop	
  their	
  own	
  skills	
  and	
  support	
  others	
  around	
  them.	
  Each	
  term	
  there	
  is	
  an	
  extensive	
  
range	
  of	
  house	
  competitions,	
  both	
  sporting	
  and	
  academic,	
  which	
  harnesses	
  the	
  enthusiasm	
  
of	
  the	
  students	
  and	
  cements	
  the	
  foundations	
  of	
  the	
  strong	
  House	
  system.	
  	
  

The	
  “in	
  house”	
  support	
  systems	
  have	
  been	
  developed	
  to	
  ensure	
  that	
  no	
  student	
  is	
  
disadvantaged	
  by	
  challenging	
  behaviour	
  or	
  circumstances	
  outside	
  of	
  their	
  control.	
  	
  The	
  
“Student	
  Support	
  Centre”	
  takes	
  a	
  holistic	
  approach	
  to	
  reintegrate	
  students	
  back	
  into	
  the	
  
curriculum	
  and	
  ensures	
  that	
  high	
  quality	
  teaching,	
  mentoring	
  and	
  counselling	
  leads	
  to	
  
positive	
  outcomes.	
  	
  

What	
  evidence	
  is	
  there	
  of	
  the	
  impact	
  on	
  pupils’	
  outcomes?	
  
	
  
The	
  impact	
  of	
  the	
  pastoral	
  systems	
  has	
  meant	
  that	
  there	
  has	
  been	
  a	
  25%	
  decrease	
  in	
  
negative	
  behaviour	
  incidents,	
  attendance	
  is	
  above	
  the	
  national	
  average	
  and	
  the	
  school	
  has	
  
had	
  no	
  NEET	
  students	
  over	
  the	
  last	
  two	
  years.	
  Overall,	
  student	
  outcomes	
  with	
  regard	
  to	
  
attainment	
  and	
  levels	
  of	
  progress	
  are	
  well	
  above	
  the	
  national	
  average.	
  In	
  English	
  96%	
  of	
  all	
  
students	
  made	
  expected	
  progress	
  and	
  92%	
  of	
  students	
  from	
  a	
  disadvantaged	
  background	
  
made	
  expected	
  progress.	
  	
  	
  

What	
  is	
  the	
  name	
  and	
  email	
  address	
  of	
  the	
  staff	
  lead	
  in	
  this	
  area?	
  
	
  
Lead	
  Member	
  of	
  Staff	
  –	
  Andrew	
  Smith	
  

Email	
  Address	
  –	
  ansmith@challneyboys.co.uk	
  

	
  
What	
  additional	
  support	
  would	
  the	
  school	
  like	
  from	
  the	
  Challenge	
  Partners	
  network,	
  
either	
  locally	
  or	
  nationally?	
  
	
  
Following	
  discussion	
  with	
  the	
  headteacher,	
  the	
  school	
  would	
  not	
  like	
  any	
  further	
  support	
  at	
  
this	
  time.	
  
	
  
	
  

This	
  review	
  will	
  support	
  the	
  school’s	
  continuing	
  improvement.	
  The	
  main	
  findings	
  will	
  be	
  shared	
  
within	
  the	
  school’s	
  hub	
  in	
  order	
  that	
  it	
  can	
  inform	
  future	
  activities.	
  
	
  


