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Quality Assurance Review

The review team, comprising of host school leaders and visiting reviewers agree
that evidence indicates these areas are evaluated as follows:

School Improvement Strategies GOOD
Outcomes for Pupils GOOD
Quality of Teaching, Learning and GOOD
Assessment

Area of Excellence ACCREDITED

Mental health and well being

Previously accredited valid Areas of Pastoral Systems for Ensuring High
Excellence Quality Outcomes (29/09/2016)

Overall Estimate GOOD
Please note that a Challenge Partners Quality Assurance Review is not equivalent

to an Ofsted inspection, and agreed estimates from the review are not equivalent to
Ofsted judgements.
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1. Information about the school

Challney High School is a smaller than average boys’ school which is part of the
Chiltern Learning Trust. Most of the students are drawn from outside its
catchment area of Challney.

The majority of students are of Pakistani heritage, with a smaller proportion of
Bangladeshi and other Asian students. The proportion of students from minority
ethnic groups and those with English as an additional language (EAL) is well
above national averages.

The proportion of disadvantaged pupils is above the national average.

The percentage of pupils with special educational need and/or disabilities (SEND)
is above that found nationally.

Attainment on entry to the school is below the national average.

The school is a designated National Teaching School and a strategic partner in
the Chiltern Training School Alliance. It makes use of its training school status to
recruit, train and develop its own teachers.

2.1 School Improvement Strategies - Follow up from previous review

Since the last review, the school has tackled and continues to work on the ‘Even
better ifs’.

Leaders present achievement data and clearly link this to actions taken in key
documents. Best practice is being shared effectively and, as a result,
underperforming areas are improving although there have been further challenges
with regard to staffing. This has affected the rate of improvement but the school is
working tirelessly to address these issues. Issues with new appointments have
affected outcomes in science and the geography teacher is not a subject
specialist. This is an on-going area of focus for leaders.

2.2 School Improvement Strategies - What went well

Data in Key Stage 4 is tracked effectively and leaders’ analysis is rigorous. There
is a clear focus on the progress students make. The school intervenes in a timely
fashion when students are not making the progress they should. This ensures that
most students reach their potential, particularly those who are disadvantaged.
The school has benefitted from the support of the MAT with systems, recruitment
and services. Provision for networking has also been positive and the SLE
structure has been helpful in providing support for improving teaching.

The school development plan (SDP) and self-evaluation form (SEF) are written
collaboratively by the leadership team. Identified improvement targets are fed
through to middle leaders who then include these in their own action plans, where
appropriate. The SEF is a well-written and evaluative document.

Throughout the year, a rich dialogue with middle leaders informs progress against
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the improvement points. Leaders always ensure that they continue to develop the
sharing of good practice as this has had a good impact on improving the quality of
teaching.

Although the new science leader has not been in place long enough to
demonstrate the impact of his work, senior leaders are encouraged by the positive
start made. Leaders have taken robust action where teachers were not effective.
Senior leaders have a clear plan to support the new leader and to continue
improving the quality of teaching in science.

Middle leaders are knowledgeable and drive forward improvements to teaching
well through the identification of weaker areas of pedagogy which need support.
Training sessions in English, for example ‘learning to learn’, have been successful
in raising achievement. Work has also been done to ensure that the most able are
supported to reach the grades of which they are capable. Generally, middle
leaders are well aware of the strengths of their teams and the individuals who
need support. Practice is shared effectively; for example, work has been done to
support better writing in history. Initiatives have been followed up by learning
walks to check for impact across a number of subjects.

Action planning processes in departments are systematic. Middle leaders review
targets rigorously and get to the bottom of what went wrong. They speak
positively about internal and external audits in the spring term and evaluate
departmental strengths and areas for improvement effectively. Audit outcomes
feed into action plans; these sharpen departmental planning for improvement,
performance management and accountability.

The curriculum has been reviewed and bespoke arrangements are made for each
year group depending on its characteristics. Staff are flexible and are able to
adapt their curriculum delivery accordingly to ensure the desired provision. The
school offers a variety of opportunities which enrich the curriculum; for example,
the Duke of Edinburgh scheme, STEM, more able students’ activities and visits to
the theatre. The school tracks the involvement of disadvantaged students in extra-
curricular activities and has supported this through the use of the pupil premium
funding.

2.3 School Improvement Strategies - Even better if...

...the school development plan contained more measurable targets so that impact is
measured more easily.

...departmental action plans were monitored more rigorously to ensure consistency in
their quality, including the inclusion of clear numerical targets.

...data for Key Stage 3 was presented with a simple analysis so that it is easily and
quickly understood.

...senior leaders continued to raise standards in combined science, history and
geography through a clear focus on improving the quality of teaching and leadership.
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3.1 Quality of Teaching, Learning and Assessment - Follow up from
previous review

During this review, it was evident that teachers’ questioning skills have improved.
Students are given ample time to consider answers to questions and follow up
questions enable the development of initial responses. These improvements are
the result of effective training for staff.

Teachers have altered their approach to ensure that students master their
learning before moving onto a new skill. For example, thorough recapping of prior
learning through long term objectives over number of lessons and flip learning
have embedded students’ knowledge and understanding. Cross-curricular links
have also contributed to mastery, for example in French and English.

The marking policy has been developed further and best practice has been
shared with new staff. The WAGOLL booklet has been particularly effective. ‘Fix
it’ time has been modelled for staff and book scrutiny supports improved practice.

3.2 Quality of Teaching, Learning and Assessment - What went well

Leaders know their staff well and have worked continually to improve the quality
of teaching. Regular monitoring, training for teachers and the sharing of effective
practice have all contributed well to improving pedagogy. There is a clear track
record of improving teachers’ practice. As yet, these improvements have not had
time to have an impact on student outcomes in some areas of concern, for
example in science and geography.

Leaders present a thoughtful response to the teaching and learning needs in Key
Stages 3 and 4. Curriculum changes have been well supported by training for
teachers. The appropriate focus on developing approaches to more accurate
teacher assessment has been well received by staff.

Leaders have engaged in work on primary-secondary transition, with a
subsequent focus on numeracy and literacy. Teachers have taken work into
primary schools before students arrive at Challney and a summer project on 19"
century literature, using Jekyll and Hyde as the text, has readied students well. As
a result, staff have been able to establish expectations early on.

Heads of faculty have trained as examiners and have given teachers confidence
in the teaching of the new specifications in English and mathematics. As a next
step, they are seeking to be subject leads for boards.

Teachers plan interesting and thought-provoking lessons which make students
consider their views and opinions. In religious education, students are presented
with moral dilemmas and have their assumptions challenged. During the review,
the dilemma of a homeless man who stole a suit to dress for a job to get off the
streets promoted high level discussion. Students say that teaching is always like
this and that this type of teaching is typical for lessons at Challney.

There are good examples of collaborative group work; for example, in English,
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Year 10 students were presented with objects linked to quotations from Macbeth.
This worked well because it motivated students to participate fully and facilitated
discussion. Peer learning was of good quality.

The teaching of computer science was exemplary. In these lessons, student
leaders contributed well to a summary discussion through the use of different
coloured pens. Differentiation was highly effective and provided challenge for all
learners during a complex activity about the components of a CPU.

In art, students engaged well in their theme of pop art and recreated images in
pop art format. The least able worked particularly well and clearly understood the
concept; the most able introduced additional features. During verbal feedback, the
advice and guidance provided ensured that students benefitted and this enabled
them to improve their work.

Challenge was demonstrated in a range of lessons. In a mathematics lesson
about scale factors in Year 10, good use of bronze, silver and gold questions
pushed learning on effectively and misconceptions were identified and tackled
effectively. Challenge in French ensured that students tussled with the answers to
questions and demonstrated their resilience and perseverance. In a science
lesson about radioactive half-life, students participated in a card sorting activity
which engaged and challenged.

Improved behaviour has given a firm foundation for better learning, with a strict
school script focusing on ‘doing good’ reflecting a commonality across the school.
This is celebrated with parents.

3.3 Quality of Teaching, Learning and Assessment - Even better if...

...small pockets of inconsistency in the quality of teaching and learning were ironed out,
in particular with subject knowledge relevant to new specifications.

...some teachers took every opportunity to extend the challenge even further to all ability
ranges.

...teachers ensured that all group and collaborative learning opportunities involved all
students fully.

4. Outcomes for Pupils

In 2017, the percentage of students gaining a strong pass in both English and
mathematics was below the national average, with 45% achieving a strong pass
in mathematics and 53% in English/English literature. Encouragingly, the 41% of
students gaining a strong pass in both English and mathematics was above the
national average of 39% and considerably above the local state funded school
figure of 34%. The percentage of students who gained a standard pass in both
English and mathematics was below the national average, with 64% in
mathematics and 72% in English and/or English literature. 62% of students
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obtained A* - C or 9 — 4 in five or more subjects.

The numbers of students who achieved the English Baccalaureate (EBacc) was
above the national average in 2017.

In 2017, an overall progress 8 score of 0.22 demonstrates that students made
good progress. However, progress for the students with low prior attainment was
not as good as that for other prior attainment groups. This is not the usual picture;
the 2017 Year 11 cohort contained a high proportion of extremely vulnerable
students. The usual strategies failed to promote the levels of achievement the
school would have expected and hence the performance dip experienced in 2017.
Students made better progress in mathematics than in English. Progress in the
EBacc and open elements was good. Leaders have had a good impact on
improving leadership and outcomes in languages and they have evaluated that
science affected the outcomes for the EBacc negatively.

A progress 8 score of 0.19 demonstrates the good progress made by
disadvantaged students. Differences in attainment and progress tend to fluctuate
from year to year but over time, differences have diminished. This is because of
effective intervention, targeted programmes and support. There is extensive
personalisation which has a clear impact on the achievement of the most
vulnerable students.

There is considerable ‘in school variation’. The school has rightly identified
strengths in English, mathematics, business studies, religious education, sports
studies, French, computer science and Urdu where both attainment and progress
were positive. Science has been highlighted as an area for improvement and
measures have been put into place to address underperformance, particularly in
the proportion of students achieving core and additional science. In addition, the
proportion of students gaining the higher grades in French, drama, resistant
materials and art and design were well below average. Leaders have taken steps
to improve data analysis, staffing and curriculum. New middle leaders have been
recruited in humanities and science and the curriculum in design technology has
been modernised.

Targets set at Trust level for 2018 are challenging and set a high expectation.
These are based on prior attainment and they are considerably higher than the
results achieved in 2017. Leaders are positive and are currently formulating their
strategy to meet them.

Key Stage 3 tracking is built on flightpaths and a regime of summative
assessment. Moderation across the Trust provides a firm basis for triangulation.
The system is robust and identifies students requiring early intervention and
whether they are on track to meet their flightpath target.

5. Area of Excellence

Mental health and well-being

5.1 Why has this area been identified as a strength?
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The school has received extensive external verification of its work in the area of
mental health and well-being. There are a number of elements which offer
outstanding provision and support the most vulnerable students highly effectively.
Staff are exceptionally knowledgeable and are well-trained. The school has
outstanding working relationships with a number of external agencies and its
internal, multi-disciplinary meetings are first class. Aspects of the school’s work
with parents are exemplary. Early help has been offered to families prior to a
referral to specialist services which has contributed to a 100% acceptance rate.
The CAMHS commissioner visited the school last year and praised its work highly
stating that ‘the school is normalising mental health really well through the Pivotal
curriculum’.

All vulnerable students have a keyworker to promote positive attachments so that
there is a high level of confidence in taking worries to adults. The graduated
approach to organising intervention and provision through the ‘assess, plan, do
and review’ process ensures that actions are taken in a timely fashion. The
counselling pyramid is bespoke and involves seven different layers of provision.
In-house training of staff as counsellors means that there is no waiting time for
therapy. Cognitive behavioural therapy is offered to selected students. The school
‘signposts’ students to a variety of different providers who offer a variety of
interventions and therapies in addition to a plethora of provision in school.

5.2 What actions has the school taken to establish expertise in this
area?

All behaviour support workers have been upskilled to lead ‘Emotional Resilience’
and bereavement counselling.

The educational psychologist has led training with teaching assistants and
behaviour support workers and, as a result, they are working closely with families
to help alleviate the stress of adolescent behaviour.

The proportion of staff trained as ‘Pivotal facilitators’ has increased.

There is very close working with a wide range of outside agencies. This includes
regular consultation meetings to discuss complex cases.

Staff attend mental health training.

Experts, such as the Luton well-being service, lead PSHE breakout days.

5.3 What evidence is there of the impact on pupils’ outcomes?

Outcomes for almost all students are good and gaps between disadvantaged
students and others are minimal by the end of key Stage 4.

Exclusion rates continue to be low.

The attendance of SEND students is positive.

All students go on to college or employment so that the number of students not in
education, employment or training (NEET) is zero.

Students contribute positively to society through community roles or voluntary
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work.
* There is significant uptake of students for the National Citizen Service summer
programme.

5.4 What is the name, job title and email address of the staff lead in
this area?

Noshin Hussain, Assistant Head Teacher Support for Learning, nhussain@challneyboys.co.uk

Andy Smith, Assistant Head Teacher Behaviour Safety and Welfare, asmith@challneyboys.co.uk

6. What additional support would the school like from the Challenge
Partners network, either locally or nationally?

The headteacher will consider any support needed and make a request, as and when
appropriate.

This review will support the school’s continuing improvement. The main
findings will be shared within the school’s hub in order that it can inform
future activities.



