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B: REVIEW OF OUR 3 YEAR ACTION
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levels of impact over the past three years

Hugely successful To be embedded
Successful Not as yet begun
Challenges

This details the key challenges to achievement that we have identified among our disadvantaged

pupils.

Detail of challenge

Raise attainment of PP students via the implementation of our school’s
821+ project.

Ensure consistency regarding teaching and learning across and within
departments.

Identify and diminish constraints to behaviour for learning along with
any recurring concerns regarding patterns of attendance.

Support students’ well-being and ensure they are provided with greater
access to a range activities designed to promote the continued building
of their cultural capital.

Challenge
number

1

2

3

4

5

Support students’ access to our online provision to foster and sustain
both distance and independent learning.




Key indicating levels of impact for 2023-2024

Hugely successful To be embedded
Successful Not as yet begun

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome

High quality e Continuing professional development so all staff
teaching are up-to-date with current developments in their
> 95% of staff are at subject

least ‘good’ so good e School audits reflect good quality teaching

quality first wave e Learners make expected or better progress

teaching is e Walk Thrus used across school as a framework for

sustained. providing high quality instruction, including the use

of formative assessment strategies and this is
evident in daily teaching and observations

e Students are provided with opportunities to use
and act on feedback. This is evidenced in lessons
and within exercise books.

e Developing collaborative learning approaches

Impact statement

Over the past three years our PP students have demonstrated sustained progress. Though
not always matching Others, their academic performance has surpassed national average as
shown in this year’s outcomes.

Progress 8

Disadvantaged

This is as a result of good first wave teaching and a relentless focus on high achievement and
access for all students.

Resources e Students need resources to support their learning
> Supporting students and to some extent their emotional well-being.
access to resources Being without equipment for sustained periods of
time damages their self-esteem.

Impact statement

The table below again highlights the impact of our school’s use of resources and targeted
interventions for students. In the area of the Standard Pass (Grade 4) students have done




extremely well as a result of our careful management and use of resources to ensure no one
is disadvantaged as a result of their socio-economic background.

English & Maths

En-Standard Pass - Disadvantaged 80
En-Standard Pass - Others 84
Ma-Standard Pass - Disadvantaged 67
Ma-Standard Pass - Others 71

The same is also evident at Grade 5 (Strong Pass). See comparisons between Disadvantage
and Other students outlined in the rows below.

Build on cultural e Raising aspirations. It is important to remind
capital students that they too can dream. It helps if they
> Ensure access to have a template with which to do so and this
the curriculum and ‘tgmplate’ can be drawn as their experiences
extra-curricular W'(_j?n' o
provision ° IF_{alsmg awareness of the world in which students
ive.

» Build memorable
moments into their
school experience

o Though linked to cultural capital, it also
supports progress and attainment as ideas
they read about in texts, spring to life
through school visits.

Impact statement

By working effectively with our feeder schools, we are able to identify strengths and concerns
and, by doing so, maintain a strong focus on students’ reading and mathematical skills even
prior to students’ arrival at our school. This drive continues throughout their academic
journey with us. These initiatives are across school which is why the eBacc figures are used
below are presented to show the impact of the strategies we employ.

EOthers EOthers

The EBacc measure is the percentage of pupils achieving good grades across a range of
academic subjects. The table above demonstrated there is no significant difference in
performance between our PP and Others re. the Standard and also the Strong pass. In fact,
with the former, both groups of students have done equally well.




English & Maths

EEn—Strong Pass - Disadvantaged 63
;En—Strong Pass - Others 74 '
EMa—Strong Pass - Disadvantaged 53
Ma-Strong Pass - Others 56

Though presented in this section, these results also convey the impact of staff working with
parents and carers to build on students’ cultural literacy (mentioned in the row below), in
order to strengthen their overall subject knowledge.

Support attainment e All teachers supported to understand how to teach

and progress students to read, write and communicate

through targeted effectively in their subjects.

academic support e Collaborative approach to providing explicit

> Develop students’ vocabulary instruction to help students access and
literacy and as such, use academic language.
provide a foundation ¢  Combining reading activities and writing instruction
that helps them is likely to improve students’ skills in both.
access the

e Breaking writing down into planning, monitoring
and evaluation, and support students by modelling
each step.

e Students with the weakest levels of literacy are
supported, particularly in Year 7 and 8.

curriculum and a
love of reading.

Expectations for all students demonstrate staff's adherence to fostering a growth mind-set
and as such, our keenness to support the attainment of our PP students.

Disadvantaged 47.2

Through carefully curriculum planning, our PP students (and others from socio-economically
challenging backgrounds, have been supported to work towards and exceed their targets.
The above table highlights that the average academic attainment of our PP students is very
much the same as our non PP students.

Develop social and e Community mentoring is implemented. Targeted
emotional well- students are supported via discussions with
being mentors.
> @Gaining a better e Parental engagement sessions take place and
understanding of parents feel more confident in supporting their
students’ social son’s academic learning. In some instances, this
contexts so we might include the support of social skills.
can better inform




effective e Social and emotional learning (SEL) interventions

responses to are implemented with a specific focus on improving
concerns of: well- students’ decision-making skills, interaction with
being, behaviour others and their self-management of emotions.

for learning, e School level Pivotal approach to developing a
attendance, positive school ethos, which also aims to support
deprivation etc. greater engagement in learning.

> Monitor attendance e Work with stakeholders to minimise factors which
of PP students restrict attendance

Impact statement

Attendance is an area which will continue to be our focus. Our evaluation of the impact
between persistent absence and outcomes, shows this is demonstrable. Our PP students’
absence, though in line with national figures, will continue to be addressed through targeted
and persistent interventions.




Activity over the past academic year 2023-2024

These were the details of how we spent our PP funding during the past academic year to
address the challenges listed above.

Pupil Premium (School) Pupil Premium (Year Group)

Year 11

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £145,000.00

Activity ' Evidence that supports this = Challenge | RAGG
approach ' number(s) |
.~ addressed
Continuing e Being up to date with curriculum 2
Professional and pedagogical developments 1
Development e Exam entry and outcomes 3

e Targeted courses to support a
bespoke programme for
individual members of staff

Renewal of annual A range of resources made available 1
subscriptions to to staff and to students to support 2
support students’ high quality teaching and learning 4
learning and staff for example: c
development e PiXL (in 2021-2022 only)

o Partners in Excellence
supporting staff
development along with
academic and culture
resources for students

e Princes Trust Institute

o Professional development
for teachers and school
leaders

e National College

o Online learning to
empower school
leadership at all levels




Resourcing online learning platforms
e (Science)
e MathsWatch (mathematics)

e GCSEPOD (Literature,
Geography, History and other
subjects)

e Seneca Learning

Additional staffing e Assistant Heads of Houses 1
costs (formerly known as Behaviour
support workers)

e Year 11 Head of Year
e Admin support

The deployment of e Improve reading, especially 1
staff responsible for reading for meaning
whole-school literacy e Increasing reading ages
and reading e Increase students’ ability to
e Supported by the access exam questions and
employment of understand wider contexts

EAL Manager — see
below for reading
tuition strategies)

Parental engagement e Engagement with community 1
programmes influences 3
e Sessions with parents on how to 4

support home-study

e Development of parent/carer
friendly CPD resources and
study guides to support their
sons.

Targeted academic support (for example, tutoring, one-to-one
support structured interventions)

Budgeted cost: £116,800.00

Activity Evidence that supports this Challenge

approach number(s)
addressed




8** Projects Support students to achieve 1
We are currently on expected and more than expected 2
824 (August 2024) progress, especially in light of 4
gaps resulting from national
lockdowns. 5
Parents engaged more effectively
to support their son’s academic
progress
Provide strategies linked to
metacognition and learning.
Research shows that students are
better able to self regulate and
work more independently.
Work of HLTA or key Improved reading ages of 1
staff to improve the identified students in all year 2
reading ages of those groups but with a specific focus 4
below 9.3 including a on Y7. c
focus on PP students Greater confidence when reading
and when articulating ideas either
1:1 or within lessons
Increased ability to access
curriculum requirements —
evidenced through book scrutiny,
test results.
Recruitment and Targeted reading and book 1
retention re. staffing discussions take place 2
to support the use of Explicitly extending students’
oral language vocabulary when teaching
interventions (through a focus on tier three
e within English vocabulary)
and other lessons Structured reading to develop
e.g. History and reading comprehension
RE _ Adaption/ creation of a creative
e through library curriculum in order to drive
lessons learning in this area
Form Time activities linked to
reading and well-being e.g. the
purchase of whole-school reading
books to support this activity.
Support for learning Curriculum adaptation re. the 1
and targeted extension of period 6 and 2
interventions targeted period 7 for Y11s 4
Weekend and holiday tuition 5

R14 SEND breakfast and lunch
Clubs

Free Breakfast Club in the Buttery




Transition projects KS2-3

e Reading resources and stationery
for students.

e Orienteering resources to support
well-being through team building
activities.

KS4-5

e The development and support in
building transition profiles

e We continue to work more closely
with our major FE provider to

support their knowledge of our
students.

g AN =

Resources and Ensure students are not limited as a 1
equipment result of lack of resources and
equipment 4
e PE kit

Art and food supplies
Stationery

Revision guides

Dictionaries and scientific
calculators

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £53,200.00

Activity Evidence that supports this Challenge
approach number(s)
addressed
Elevate Educations e Encouraging students’ well-being 1 N/A
(for Y11 in 2021-2022) by supporting their 2 (2024)
metacognition and resilience. 4
e Workshops for students focused 5

on resilience.

e Staff training linked to supporting
this development.

e Parental access to resources so
they understand these skills and
can reinforce within the home
environment.




Pivotal curriculum °
subscription

Supporting positive attitudes and 3
behaviour for learning.

- Not applicable in °

2023-2024.
However we have
transitioned to the
DfE Behaviour Hub
programme

Giving first attention to best
behaviour works particularly well
with boys.

Linked to this are the reward

activities resulting from
adherence to school practice.

Intervention, staffing
and other support:

e EWO

Understanding a student’s
context in order to inform
effective responses to behaviour.

o N/A for e Some students work better 1:1
most of and as such, small group tuition
'23/24 has been found to be effective

e Assistant HoH
(formerly known as
Behaviour support
workers)

e Alternative
provision
e Renaissance

e Weekend and half
term tuition

e Specialist behaviour
interventions and

on a number of occasions.
Adapting learning schedule

o In some instances,
students struggle with the
9 to 3.30 schooling model
and as such, we have
developed and also
worked with a range of
external providers.

o Within school this has
included our use or
Renaissance and

the work of Phronesis.
Eg;ccr?c?lgg?slts e Continued work with the EWO

e Phronesis (KS4) &
Paratus (KS3)

e Clerical assistance
re. attendance

o The work of our EWO has
been extremely effective
in not only helping to
raise attendance but in
bringing to light aspects
of deprivation.

o Providing uniform e.g.
through work with Level
Trust so it is not a barrier
to attendance.

Employ and attendance clerk
whose dedicated role would be
that of working with the Pastoral
team to support attendance.

Increase motivation
and aspirations

Whole-school and community
mentoring programmes
Motivational speakers and
workshops




Total budgeted cost: £315,000

PP numbers per year group in the academic year 2023-2024 (the 3™
year of this action plan).

Total Per Year | Pupil Premium No: ]

Year 7/ 239 69 29%
Year 8 239 69 28%
Year 9 238 66 25%
Year 10 236 60 31%
Year 11 240 74 29%

Total Cohort 1193 , 339 , 28%



Review of activity in the academic year

2022-2023

Activity in the academic year 2022-2023

This details how we spent our pupil premium (and recovery premium
funding) 2022-2023 to address the challenges outlined above.

Key indicating levels of impact for 2022-2023

Successful Not as yet begun

Hugely successful H To be embedded

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £145,000.00

Activity Evidence that supports this approach Challenge

number(s)
| ; addressed
Continuing e Being up to date with curriculum and 2
Professional pedagogical developments 1
Development e Exam entry and outcomes 3

e Targeted courses to support a bespoke
programme for individual members of staff

Impact statement
P8 and Attainment 8 results 2022-2023 showing the impact of staff training

Progress 8 Attainment 8

fa ]
I

a4 66

I
1ok Fed Lud s LA T

4287

[¥¥)

3871

= Pl

Dwaral Fupil Premium Others Dwera Fupil Premium Others

L= S I = = B = R =

-




We are pleased that, once again our school has outperformed other schools nationally. This is to
be celebrated, especially when the figures against other boys are considered. Our Disadvantaged
students have done extremely well as exams and grade boundaries have returned to those
reflected in 2019. Our Disadvantaged students obtained a Progress 8 (P8) score of 0.24. Though
lower than Others, their P8 of 0.24 is significantly better than the 2022 national figure of -0.55 and
this is good.

Renewal of annual A range of resources made available to staff and to 1
subscriptions to students to support high quality teaching and 2
suppgrt students’ learning for example: 4
learning and staff e Princes Trust Institute 5
development o Professional development for teachers
and school leaders
e National College
o Online learning to empower school
leadership at all levels
Resourcing online learning platforms
e Tassomai (Science)
e MathsWatch (mathematics)
e GCSEPOD (Literature, Geography, History and
other subjects)
e Seneca
Impact statement
BASICS
9to 7 9to5 9to 4
Overall 16% 53% 66%
Pupil Premium 7% 44% 60%
Others 19% 57% 68%
GAP -12% -13% -8%
Additional staffing e Behaviour support workers 1
costs e Year 11 Head of Year
e Admin support
The deployment of e Improve reading, especially reading for 1
staff responsible for meaning
whole-school e Increasing reading ages
literacy e Increase students’ ability to access exam
e Supported by questions and understand wider contexts
the employment
of an HLTA —




see below for
reading tuition
strategies)

Parental e Engagement with community influences 1
engagement e Sessions with parents on how to support 3
programmes home-study 4

e Development of parent/carer friendly CPD
resources and study guides to support their
sons.

Anecdotal evidence of impact of parental engagement sessions

Parents have been extremely appreciative of the work conducted by our school to support their
sons. They continue to demonstrate their support at parents’ evenings and targeted parental
sessions.

Targeted academic support (for example, tutoring, one-to-one
support structured interventions)

Budgeted cost: £116,800.00

Activity Evidence that supports this approach Challenge
number(s)
addressed

823 Project e Support students to achieve expected and more 1
than expected progress, especially in light of gaps 2
resulting from national lockdowns. 4
e Parents engaged more effectively to support their 5
son’s academic progress
e Provide strategies linked to metacognition and
learning.
Work of HLTA to e Improved reading ages of identified students in all 1
improve the year groups but with a specific focus on Y7. 2
reading ages of e Greater confidence when reading and when 4
those below 9.3 articulating ideas either 1:1 or within lessons c
g‘:lgg'ggugefr?tcsus e Increased ability to access curriculum
requirements —evidenced through book scrutiny,
test results.




- School | School | School | School | Cohort | School
% B“AS:CS §+ (by Nazgcz);al Actual | Actual | Actual | Actual | Size | Actual
pupii group 2019 | 2020 | 2021 | 2022 | 2023 | 2023
Disadvantaged 29.6 38 46 32 59 70 44
Other 57 55 50 52 56 168 57

EBacc

3074
25%
200
153
1084
5%
0%

Owerall

Pupil Premivm

B Standard Pass

M Strong Pas

Cthers

Recruitment and e Targeted reading and book discussions take place

retention re. e Explicitly extending students’ vocabulary when
staffing to teaching

support the use

of oral language

interventions

e within
English and

e Structured reading to develop reading
comprehension
e Adaption/ creation of a creative curriculum in
order to drive learning in this area

other lessons ® Form Time activities linked to reading and well-

e.g. history
e through

library

lessons

being e.g. the purchase of whole-school reading
books to support this activity.

Impact of whole-school reading projects




Support for
learning and
targeted
interventions

e Curriculum adaptation re. period 7 for Y11s
e Weekend and holiday tuition
e R14 SEND breakfast and lunch Clubs

u AN =

Impact comment

Overall impact of PP can best be seen in the GCSE ‘Basics’ results which were supported by the
extended learning evidenced in period 7 and targeted interventions. See table below for results.

0% 195

16%
0%

Basics

66% BL%

9ta7 9to5
W Cemral B Pupil Premivm Il Others
EBacc
Standard Pass Strong Pas
Overall 21% 12%
Pupil Premium 14% 6%
Others 24% 15%
GAP -10% -9%
Transition KS2-3
projects e Reading resources and stationery for students.

KS4-5

our students.

e Orienteering resources to support well-being
through team building activities.

e The development and support in building
transition profiles

e This year we plan to work more closely with our
major FE provider to support their knowledge of

u AN =




Impact statement

Reading

Students have improved their knowledge as they are provided with copies of all texts / extracts studied.
Where they lack equipment, departments have provided this. In order to develop their reading, we use
Bedrock vocabulary which is available for all KS3 students to support their understanding and use of new
vocabulary. Artlish lessons have been introduced for Year 7s to explore texts and vocabulary through art.
Artlish is a hybrid of art mediums and English strategies to explore connotations, etymology and effective
word choices. This makes vocabulary come alive to all, especially PP (and other) students whose
experiences might be limited because of their financial circumstances.

KS4-5 transition

Not having follower a full Sixth Form taster protocol since Covid, we focused our attention on
allaying fears and raising aspirations by working more closely with one of our largest sixth form
providers, Luton Sixth Form College (LSFC). On one of the days, we organised a two-hour taster
for targeted students, most of whom were PP, whom we felt needed that extra boost of
confidence.

An outline of the day was as follows.

0:00 Principal’s welcome

10:15 4 groups of 5 on a rotation - visit a Maths lesson, English, a Science,
Business

10:55 Achievement centres and Student Achievement Coordinator

11:10 Meet the student (possibly ex-CHSB) — discuss their journey and

experience of LSFC. Q&A thereafter

11:25 Careers talk

Short overview of personal statements so that they can make
comparisons with their own. Followed by internet-based task:
Morrisby Careers/Buzz Quiz

12:00 Plenary/feedback/Q&A
An opportunity for students to allay any fears and ask questions of
staff.

12:15 End

Feedback from students was extremely positive with the vast majority expressing an interest in FE
(not always LSFC). While over 95% has thought of attending college, they were not certain what
this was like and as such, were grateful for the opportunity to see what college was like.

This was the first session of its kind and all left stating they wanted to attend college. 80% were
more confident in their planned choices while the remaining 20% were happy to ask questions in
an attempt at whittling down their choices.

Resources and Ensure students are not limited as a result of lack of 1
equipment resources and equipment
e PE kit 4
e Art and food supplies




e Stationery
e Revision guides
e Dictionaries and scientific calculators

Impact statement

Here are some examples of the outcomes made by PP students who were supported in various
ways within a range of departments through:

the purchase of revision guides;

photocopies of exam practice booklets;

financial support for trips which furthered their knowledge of topics and
a range of stationery.

Pupil Other

Subject KPI GAP Premium S
Computer Science (9 to 4) 9to 4 5 100 95
Science Trilogy (9 to 5) 9to 5 4 41 37
OCR Sports Science (9 to 5) 9to5 13 100 87
OCR Sports Studies (9 to 5) 9to 5 4 26 22
OCR Systems & Control (9 to

5 9to5 63 75 12
Photography (9 to 5) 9to 5 31 100 69
RE (9 to 5) 9to5 3 60 57
History (9 to 5) 9to5 16 55 39
Biology (9 to 7) 9to7 8 75 67
Chemistry (9 to 7) 9to 7 23 75 52
Physics (9 to 7) 9to7 27 100 73

Linked to this was the range of teaching strategies which included Academic and Community
mentoring strategies provided for PP (and other students) that supported these outcomes.

Wider strategies (for example, related to attendance,
behaviour, wellbeing)

Budgeted cost: £53,200.00

Activity Evidence that supports this approach Challenge
number(s)
addressed

Elevate e Encouraging students’ well-being by supporting 1

Educations their metacognition and resilience. 2

(for Y11in 2021- e Workshops for students focused on resilience. 4

2022) e Staff training linked to supporting this 5
development.




e Parental access to resources so they understand
these skills and can reinforce within the home
environment.

Impact statement

Given our focus on several 824 strategies, we did not invite ELEVATE in to speak to our students
during 2022-2023. However, we continued our Community Mentoring programme with great
success. This year we included one of our past students who is also a member of staff.
Anecdotal evidence shows

Pivotal e Supporting positive attitudes and behaviour for 3
curriculum learning.
subscription e Giving first attention to best behaviour works

particularly well with boys.

e Linked to this are the reward activities resulting
from adherence to school practice.

Impact statement

We host a weekly reporting system where Heads of Houses (HoH) provide case studies of
groups of learners. Both anecdotal and statistical data demonstrate the progress of many of our
PP students according to their behaviour and social needs. Outlines from their HoH highlight the
range of activities and strategies employed on a weekly basis to support their needs. The
impact of those actions has been noted as the year unfolds (see HoH weekly report).

One of our key aspects of celebrating and promoting good behaviour is by supporting
independent learning. This year we funded a new project aimed at building the confidence of PP
students, not only in our school but, in four others across Luton. This was called: Cultural
Diversity event and hosted by one of our SLEs. It's publicised purpose was as follows:

e To educate participants about the various cultures in the world, and increase their cultural
literacy.

e To provide a platform for participants to display and enhance their understanding and
appreciation of other cultures as they engaged with students from other schools while
discussing global cultures and their impact on our daily lives.

The event was hugely successful with several positive reports from students and staff of each of
the schools that attended.

Intervention, e Understanding a student’s context in order to 1
staffing and inform effective responses to behaviour. 3
other support: e Some students work better 1:1 and as such, small 4
e EWO group tuition has been found to be effective on a
e Behaviour number of occasions.

support e Adapting learning schedule

workers o In some instances, students struggle with
e Alternative the 9 to 3.30 schooling model and as such,

provision we have developed and also worked with a




e Renaissance range of external providers to meet their

e Weekend needs.
and half o Within school, this has included our use or
term tuition Renaissance and Phronesis.

e Specialist e Continued work with the EWO
behaviour o The work of our EWO has been extremely
interventions effective in not only helping to raise
and the work attendance but in bringing to light aspects
of of deprivation.
Educr?tllonglt o Providing uniform e.g. through work with

Sycho 99'5 > Level Trust so it is not a barrier to
e Phronesis attendance.

e Employment of clerical staff whose role it is to
work with the Pastoral team to support attendance

Impact statement

We employ a range of strategies to support overall attendance at school. Though we still have
some students for whom attendance is a concern, our protocol for identifying and dealing with
issues has been refined. Communication with parents/stakeholders has improved and there
have been noticeable improvements in many instances. This year we began a new targeted
mentoring strategy for those PP students who had low attendance and P8 scores in Y8 and Y10.
Their PP Champions have met with them regularly to discuss their needs and simply to ensure
students knew they had additional academic or emotional support e.g. equipment or
encouragement. Though difficult to measure, anecdotal evidence suggests this is working as
their well-being is further supported.

Increase e Whole-school and community mentoring 1
motivation and programmes
aspirations e Motivational speakers and workshops 3

Impact statement

This has been superbly structured to:

e Target identified students

e Adopt a collaborative approach so the right institutions support students
e Monitor the impact of their provision

e Liaise with parents/carers to ensure their support




Activities in the academic year 2021-2022

and evaluation of impact. Key indicating levels
of impact for 2021-2022

Hugely successful

To be embedded

Successful

Not as yet begun

Evidence that supports this approach

Continuing Professional
Development

Being up to date with curriculum and

pedagogical developments
Exam entry and outcomes

Targeted courses to support a
bespoke programme for individual

members of staff

Challenge
Number(s)
addressed

Impact statement

impact of staff training

The attainment gap is the difference in academic outcomes between
disadvantaged children and those from less impoverished backgrounds. It's
stubbornly persistent and difficult to minimise. However our results show the
extent to which our strategies have helped to reduce the gap.

The progress 8 (P8) and Attainment 8 (A8) results 2021-2022 showing the

All 52.82
Average Total |Other 53.56
Attainment 8 |Disadvantaged 50.91
GAPR -2.65

All 0.1

Average Total |Other 0.2
Progress 8 Disadvantaged -0.15
GAP -0.35

Students All 19.9
Achieving 9-7 in |Other 22.4
English and Disadvantaged 13.6
Maths GAP -8.8
Students All 56.8
Achieving 9-5 in |Other 55.9
English and Disadvantaged 59.1
Maths GAPR 3.2
Students All 74.6
Achieving 9-4 in |Other 74.1
English and Disadvantaged 75.8
Maths GAP 1.7




Activity Evidence that supports this approach Challenge

Number(s)
addressed
Renewal of 1
annual . 2
subscriptions to A range of resources made available to staff and to 4
support students to support high quality teaching and learning 5
students’ for example:
learning and o PiXL _ )
staff o Partners in Excellence supporting staff
development development along with academic and

culture resources for students
o Princes Trust Institute

o Professional development for teachers
and school leaders

o National College

o Online learning to empower school leadership at
all levels

Resourcing online learning platforms
o Keyscience (Science)
o MathsWatch (mathematics)

o GCSEPOD
(Literature,
Geography, History,
and other subjects)

o Seneca

Impact statement

Many subjects have adopted specific strategies to support PP students in order to cater to their needs. For
example, in mathematics, the focus has been on building knowledge and retrieval skills through the purchase
and distribution of flashcards. Department CPD and regular monitoring of students’ use of MatchWatch have
supported effective use of learning tools.

Students have progressed and this is not only reflected in the tables below, but in the work of other
departments. See example of subject data for mathematics below showing that within both the 9-5 and 9-4
categories, Disadvantaged students have outperformed Others by 3% and 2% respectively.

FSM Ever 6 9to7 9to5 9to 4
All 30 65 80

Others 33 64 79
Disadvanatged 22 67 81
GAP -11 3 2

Mathematics




Additional 1
staffing costs The deployment of staff responsible for whole-school 3
literacy

Behaviour support workers

Year 11 Head of Year

Admin support

Improve reading, especially reading for meaning2
Increasing reading ages

Increase students’ ability to access exam
questions and understand wider contexts

o Supported by the employment of an HLTA — see
below for reading tuition stratiegies)

O O O O O O

Impact statement

1:1 Tuition Programme

There were a total of 160 sessions offered in English, Maths, Science, History, Geography and French.Many
students had sessions in more than one subject. These students were selected based on their prior
attainment with considerations such as pupil premium and SEND being taken into account when
departments chose which students would most benefit from support. The overriding consideration when
selecting students was whether they had fallen behind or had not made progress due to COVID-19.Thus, the
positive indicator for the subject shows the amount of students for whom a lack of progress was stalled and
grades were maintained or where students made progress from the beginning of this intervention in
February 2022. The figures used for this indicator is a comparison between teacher predictions and working
at grades in January 2022 compared to final GCSE exam results.

Sessions were delivered in groups of 3 students with 15 hours given to each group. These were delivered by
subject specialists. Thus, the school led tutoring programme had a positive impact on the grades and life
chances of 116 students. Of whom a significant number were PP. In addition to these improvements in
grades, there is also a great deal of qualitative data around the improvement in attitudes towards learning.
Summer school

At the end of Y10 we ran an extremely successful summer school programme which not only focused on
students’ well-being but also their academic interests. The two main subjects which had bespoke provision
were Mathematics and Computer Science.

Table 1: shows the huge impact of our programme and the progress made by PP students between the end
of Y10 and their summer exams in Y11 for both subjects.

No Progressed by 1| Progressed by 2 |Progressed by 3
progress grade grades grades
PP Maths 3 10 3 2
PP Total students 17% 56% 17% 11%
PP Computer
Science 2 5 5 0
PP Total Students 17% 42% 42% 0




Table 2: Impact based on Progress 8 scores

Average Progress 8 - Year 10 to Year 11

Maths Computer Science
PP 1.39 PP 1.9
Non PP 0.82 Non PP 1.33

One or more grade increase from summer
of Year 10 to summer of Year 11

Maths Computer Science
pp 83%  |pP 83%
Non PP 85% Non PP 81%
[
Parental o Engagement with community influences 1
engagement o Sessions with parents on how to support 3
programmes home-study 4
o Development of parent/carer friendly CPD
resources and study guides to support their sons.

Impact statement
At the start of the academic year we launched Project 822 with parents, outlining to them:
° the purpose of the programme, and reinforcing our shared goals with them;
° revision techniques we were using as a school and how they could effectively support these at home;
° the shape of a rich study timetable which allowed students to space and interleave their learning and
° how our school could continue to communicate with them (as we shared information about syllabus

changes and their son’s progress throughout the year.

Though we included all parents/carers, during the sessions we actively sought out parents of students on our
PP register and followed up conversations via phone calls from form tutors and the Head of Year. Again, to
ensure we were able to provide further for their sons e.g. access to resources. One key result from this was
the photocopying of past papers for their sons to take home and use when studying.

During the course of the year we also successfully worked in partnership with a local organisationtoruna 9
week programme entitled ‘Engaging Teenagers’ workshop. The target audience was 15 parents, 47% of
whom were the parents of PP students. This comment from one of the attendees is a true reflection of their
attitudes and engagement.

‘The whole course so far has been really beneficial, from sharing experiences and ideas with other parents to
receiving guidance and strategies from the facilitators. | would like to thank you all for organising such a
brilliant course and hope that you continue to offer such courses at the school. | will definitely recommend
this course to other parents as there is always room for improvement.’




Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Budgeted cost: £116,800.00

Activity Evidence that supports this approach Challenge
Number(s)

addressed

822 Project o Support students to achieve expected and more than 1
expected progress, especially in light of gaps
resulting from national lockdowns.

o Parents engaged more effectively to support their
son’s academic progress

o Provide strategies linked to metacognition and
learning.
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Impact statement

Targeted student/well-being sessions

During the year, we adopted a model whereby we surveyed all of Y11 and asked them to identify those
areas with which they struggled. Some of the requests included:

° The 5 support sessions were attended by 135 students overall with 57% of the PP cohort and 45% of
the SEND included.
° Students were incredibly focused in all of the sessions demonstrating a clear drive to improve in the

focus areas and gratitude to the school for the support. They provided students a rich opportunity to
discuss their academic anxieties both with their peers and the facilitators, particularly when discussing
'motivation' & 'exam stress'

° These are a sample of comments made by students - 'l need to take another look at my revision
timetable', 'listening to the experiences of teachers when they sat exams has really helped me manage my
own stress', 'reading revision guides is usually all | do to revise without testing myself - | need to make some
flashcards', 'looking at an exam paper with a strategy will help me focus and manage my time'.

Academic mentoring programme

We also introduced an academic mentoring programme with a specific remit of targeting those students
whose P8 scores were significantly below expectations at the end of Y10. They worked 1:1 with their own
mentor who was responsible for shaping bespoke provision to suit their needs.

The Renaissance team used the English target grades for pupils within the year group as a baseline. From
there we selected pupils who were targeted between grades 4-7 who were -1 or below on their overall
Progress 8 data. Ten members of staff were asked to be involved and they became the mentees during the
year. Some of the strategies employed included:

° identified where gaps in pupil attainment,

° provided strategies and targets to ensure pupils reached their full potential by facilitating
workshops e.g. Exam and revision Strategies Workshop and Practical Revision Techniques Workshop.

° worked with external agencies e.g. Kooth to discuss with students, how to manage exam stress;
° held additional Career Mapping sessions which was run by our Careers Officer,

° facilitated 6th Form visits,

° supported and guided pupils through the college applications process,

° organised mini TED-Talks such as the Engineering Masterclass.




° assisting students with making study timetables;
° hosting 1:1 mentoring sessions;
° liaising with parents/carers to both to express concerns and to celebrate achievements, regardless
of how small they might have appeared to be;

e supporting aspirations by ensuring students attended careers advice sessions and
. Organised academic trips such as the HEX Expo visit (National School & College leaver show 2022 -
50 organisation/exhibits from employers, further education and higher education establishment linking
participants with opportunities such as apprenticeships, traineeships, graduate schemes and more, offering
a chance to see opportunities available post 16).
While it is difficult to measure the emotional and social impact of this strategy, some of the statistical
impact of these strategies is outlined below.
Table 1: Impact of strategies employed with the cohort selected.

Impact of targeted academic mentoring
40% plus of target | 30% plus of target
Cohort 18 14 78% 16 89%

Pupils particularly enjoyed the workshop delivered by an alumni of the school. One cannot underestimate
the impact of having a successful ex Challney Boy return to tell students about his journey and showing
them what can be achieved.

Table 2: Progress of PP students within the project

40% plus of 30%b plus of target
# PP | target achieved achieved

6 |4 67% 5 | 83%

Table 3: Overall progress of PP students in this project showing their KPIs

English Average P8 0.71
Maths Average PR 1.43
EBacc Average P8 0.09
Open Average P8 0.20
Progress 8 Average 0.52
Wo ork of e Improved reading ages of identified students in all ;
HLTA to year groups but with a specific focus on Y7. p
Lr;:grove e Greater confidence when reading and when 5
reading articulating ideas either 1:1 or within lessons
ages of e Increased ability to access curriculum
those requirements —evidenced
below 9.3 through book scrutiny, test
including results.
a focus on
PP
students




Impact statement

Reading interventions and whole-school reading projects

When we first started this aspect of our targeted reading intervention years ago, we relied on the HLTA to
support this provision. Last year however, we employed someone whose remit it was to provide dedicated
reading intervention. We also worked with identified members of staff to support this provision via small-group
sessions. These initiates were ably guided by an Associate Assistant Headteacher. As a result, we are pleased to
report some of the progress made - as outlined below.

. 75.5% of Year 8 PP students improved in the their reading ages based on library lessons and interventions
put in place

° 53.3% of Year 8 PP students improved from their baseline to end of year explicit reading skills assessment.
. 30% of Year 88 PP students now have a reading age equal to or higher than their biological age

. 76.6% of Year 7 PP students improved in their reading ages based on library lessons and interventions put
in place

° 44.3% of Year 7 PP students improved from their baseline to end of year explicit reading skills assessment
° 38.3% of Year PP students now have a reading age equal to or higher than their biological age

Our focus on reading for pleasure via Fiction Friday has been extremely successful. Key books are identified by the
lead who launches this across school so everyone is reading or listening to the reading of the same text.

To support comprehension and engagement, Google Quizzes are created and shared with students and we have
had a huge buy-in from students for this activity. 25% of students completing reading quizzes on Marcus Rashford
are PP. High engagement considering some of these students do not have access to IT equipment. The average
points score per quiz highlights that PP students are slightly outperforming non-PP students. PP 12/21 while with
Non-PP it is 11/21 for this aspect of their independent work.

Feedback from students demonstrates how much they have enjoyed this activity. See comments made after
reading Marcus Rashford’s You Are A Champion.

He inspired all of us to dream big.

It taught me to not let anyone judge me and keep practising.

It has made me not give up and it has made me more confident in tackling my dreams.

Never give up and never compare yourself to others

The best part was where he explains that no matter who you are you are the greatest and you must
dream big.

Recruitment e o Targeted reading and book discussions take place .
and retention 2
re. staffing to o o Explicitly extending students’ vocabulary when
support the
use of oral .
| teaching
anguage _ _ :
interventions e e Structured reading to develop reading comprehension
o Within ° _ _ | . . *
English Adaption/ creation of a creative curriculum in order to
and drive learning in this area
other ° °
lessons Form Time activities linked to reading and well-being e.g.
E:gt the purchase of whole-school reading books to support
istory : .
through this activity.
libraru
lesson




Impact statement

° Form Time activities linked to reading and well-being e.g. the purchase of whole-school reading books to
support this activity.

Lesson observations, audits and lesson visits show that all teachers are stretching students by encouraging them
to use tier 3 vocabulary. This is a core aspect of our ‘Black Shoe’ priority. As this is a whole-school strategy, we
launched the STAR acronym to assist staff by helping them to remember to support PP students.

o S — show that you know your PP students
o T —target them when questioning

o A — appreciate their effort

o R —reward and review their progress

Staff were reminded of this during our CPD session in April and it has been a useful prompt. We will continue to
monitor its use during the new academic year.

All the reading strategies across school are underpinned within curriculum areas and by the rich strategies used.
The English department is at the forefront of these and through the independent reading Bedrock programme we
are able to more explicitly monitor the progress of PP students in years 7 and 8. Through the results shown, we
are able to continue to celebrate their progress as PP students have improved by 27% from September 2021 and
September 2022. With 22 percent of PP students achieving 100% of their targets

Support for e Curriculum adaptation re. period 7 for Y11s ;
learning and e Weekend and holiday tuition 4
targeted e R14 SEND breakfast and lunch Clubs 5
interventions

Impact statement

Curriculum adaptation re. period 7 for Y11s 1
Weekend and holiday tuition 2
R14 SEND breakfast and lunch Clubs 4

U e ¢ O

This year’s results provide evidence of the impact of these strategies employed. We were mindful that, like the
vast majority of students nationally, ours might have been apprehensive about the return to exams at the end of
their academic year. To support this, we implemented a series of academic and well-being strategies.

° Y11 interventions during half terms and holidays varied according to subject and need. All HoD ensured
PP students had access to each session.
° We restructured the Y11 timetable to provide them with p7; which extended learning time with their

teachers. Both students and parents felt secure in the knowledge that this was a timetabled provision. It also
allowed staff to stagger their intervention without laying claim to the same students.

° While doing so, we continued to encourage them to make use of any elective provision e.g. for some of
the SEND/PP students, join the breakfast club while for others, badminton and football after school.




Transition o KS2-3

Projects e Reading resources and stationery for students.
Orienteering resources to support well-being through
team building activities.

e KS4-5

“ua BN R

Impact Statement

Y7 Transition Project

. The development and support in building transition profiles

° This year we plan to work more closely with our major FE provider to support their knowledge of our
students.

During the Transition to high school, development of social skills and forming friendships is very important. Thus,
in collaboration with the Geography department, during the summer term we targeted Year 7s, including PP
pupils who were involved in trialling orienteering activities, with the purpose to not only develop orienteering
skills but also their social skills. With approximately 243 students from 28 feeder schools. A team building activity
such as orienteering has supported these skills immensely.

The PP students (22.2% of the cohort) benefited from the practical use of the orienteering equipment. Lessons
were interactive, supported students' spatial awareness and their manoeuvring. It also helped pupils to
understand compass direction which has aided their confidence in navigation. In addition, undertaking leadership
responsibilities increased their confidence and created opportunities to form meaningful relationships with other
pupils as they exercised camaraderie despite the competitive nature of orienteering.

The successful trials from the Summer Term have influenced these activities to be embedded into the Geography
curriculum for 22-23 and implemented as an activity for all of our Year 7 students from September 2022 - the
most important time of year to develop social skills (in terms of Transition).

One group currently (of 6 PP pupils) is using the equipment to learn the valuable skills mentioned above which
will then be put into practice during a field trip at Stanborough Lakes at the end of October/Early November 2022.

Overall, the activities being run during the first half term (September 2022) are supporting the pupils' successful
transition to secondary school by giving them the opportunity to form valuable friendships and develop important
leadership and teamwork skills, which was the initial goal.

These sort of skills provide a rich foundation as they feed forward nicely into our KS4 outcomes as demonstrated
by the Geography results indicated below.

FSM Ever 6
All 49
Senarintio Others 48
Disadvanatged 51
GAP 3




Ensure students are not limited as a result of lack of

Revision guides
Dictionaries and scientific calculators

Resources and °
equipment e resources and equipment i
e PE kit
e Art and food supplies
e Stationery
[ J
[ J

Impact statement

We purchased several resources for PP students and this has helped to support their access to learning. For
example, we purchased scientific calculators for our science students. The results in Biology, Physics and
Chemistry serve as examples of the extent to which they have assisted in their learning.

FSM Ever 6 9to7 9to5 9to4d

FSM Ever & 9to7 9to5 9to 4

All 94 100 | 100
Chemistry Others 96 100 | 100

Disadvanatged 91 100 | 100

GAP -5 0 0

FSM Ever 6 9to7 9to5 9to 4

All 89 100 | 100
. Others 92 100 | 100
Physics
Disadvanatged 82 100 | 100
GAP -10 0 0

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £53,200.00




Activity Evidence that supports this approach Challenge

Number(s)

addressed

Elevate Educations o Encouraging students’ well-being by supporting 1
(for¥1l) their metacognition and resilience. i
o Workshops for students focused on resilience. c

o Staff training linked to supporting this
development.

o Parental access to resources so they
understand these skills and can reinforce within

the home environment.
[ ]

Impact statement

Well-being strategies

Fully aware that students had not experienced face to face education for the last two years, we felt the need
to focus, not just on study skills but their well-being. To this end we employed Elevare Education to work
specifically with all of our PP students on supporting both. The workshops we purchased were: Ace Your
exams and Getting to the Finish Line. They included strategies for:

exam preparation tasks

fixing mistakes to ensure constant improvement

time allocation during exam preparation

techniques for managing stress & time pressure in exams

overcoming weaknesses as you get closer to exams,

stress management and gaining support by having exam study groups and

ways of supporting well-being.

Tutors reported that students enjoyed their sessions. Statistical evidence shows that over 90% of the students
who attended corroborated this in their questionnaire responses by saying they found them extremely useful.
Presenters are young, enthusiastic. Because of the break in the normal curriculum structure and small group
workshops, students felt free to ask questions of presenters. Their experience of working at several schools
also showed they were quickly able to recognise and identify with students’ concerns.

Use of Whatsapp broadcast messages

Rather than use the parental information, we worked with Project 822 to provide parents/carers with advice
re. support their sons at home. This was done by sending timetabled Whatsapp messages informing
parents/carers of the next learning steps in each subject.

Pivotal curriculum e Supporting positive attitudes and behaviour for 3

subscription learning.

e Giving first attention to best behaviour works
particularly well with boys.

e Linked to this are the reward activities resulting from
adherence to school practice.




Impact statement

° Supporting positive attitudes and behaviour for 3

learning.

° Giving first attention to best behaviour works particularly well with boys.

° Linked to this are the reward activities resulting from adherence to school practice.

Our school has embraced and retailored Pivotal training to ensure we support students by modelling:
consistent, calm adult behaviour, paying first attention to best conduct, embedding relentless routines,
scripted interventions when needed and restorative follow up to ensure there is no ill will. A core aspect of
this CPD is applauding students’ efforts as they strive to be Challney gentlemen, learners, ambassadors,
citizens and leaders.

With our motto ‘access and achievement for all are our shared responsibilities’, it is important that the effort
of groups of learners is also celebrated. This is done on a regular basis through: weekly assemblies, weekly
Heads of House reports and the daily use of our school’s achievement points system. See examples of
Achievement Points gained amongst PP students (compared with Others), outlined below.

Average
Total |Achievement
Points
Others 173 123
PP 63 124
Others 166 88
PP 73 86
Intervention, e Understanding a student’s context in order to inform 1
staffing and other effective responses to behaviour. 3
t: 4
i”g;gr e Some students work better 1:1 and as such, small
eBehaviour group tuition has been found to be effective on a
support workers number of occasions.
eAlternative e Adapting learning schedule
provision

e In some instances, students struggle with the 9 to

®Renaissance .
3.30 schooling model and as such, we have

eWeekend and

half term tuition developed and also worked with a range of external
eSpecialist providers.

behaviour e Within school this has included our use of
interventions and . d Ph .

the work of Renglssance an . ronesis.

Educational e Continued work with the EWO

Psychologists e The work of our EWO has been extremely effective in
ePhronesis not only helping to raise attendance but in bringing to

light aspects of deprivation.
e Providing uniform e.g. through work with Level Trust
So it is not a barrier to attendance.




e Employment of clerical staff whose role it is to work
with the Pastoral team to support attendance

Impact statement

Some of our SEND/PP students participated in the Luton Literacy Intervention Programme (LLIP) and they
have made good progress. Seven (7) of the 38 students are Pupil Premium. Each of these 7 students made
progress from their pre baseline assessment to their post baseline assessment. One of the Pupil Premium
students, who also has an EHCP, made a substantial amount of improvement as can be seen from the
following data. He also received 1:1 tuition twice a week during the academic year.

Letter Letter Reading Sight Synthesis | Segmentation
sounds | Combinations | PRW Vocabulary
Pre Baseline | 25/26 08/31 29/40 14/16 17/18 12/15
Assessment 12/24
0/60
Post 26/26 13/31 35/40 16/16 18/18 15/15
Baseline 24/24
Assessment 40/60

(PRW = Phonological regular words)

Attendance

Like most schools in the area, attendance has declined compared to pre-pandemic levels and a key focus in
this academic year (2022-2023) is to improve this towards our aspirational target figure of 97% which is at
least 4% above national.

Though there are concerns, the table below shows that the gap between PP and Other last year is not overly
significant. We will continue to refine our practice to increase overall attendance and further reduce any

gaps.

_]..
Cohort Totals Attendance

YEAR 8

Other 175 928
PP 63 91.7
YEAR 9

Other 173 929
PP 63 91.1
YEAR 10

Others 166 92.6
PP 73 90.5




To help address any concern, we have employed an Attendance Officer who is strategically located with our
school’s EWO. They regularly discuss and identify strategies to monitor any student whose attendance falls
within 91-95%. We will continue to gauge the extent interventions for all our students but pay particular
attention to those who are PPas the academic year unfolds.

Increase e Whole-school and community mentoring 1
motivation and programmes 2
aspirations 3

e Motivational speakers and workshops

Impact statement

The Community Mentoring programme was launched three years ago with a view to having some of our less
engaged students work with well known members of the community in order for them to obtain a taste of
and learn from others who had rich real life experiences.

At the start, we had seven students of whom two were Pupil Premium students. They expressed their
appreciation of being part of the programme and their attitude towards learning and general behaviour
around the school improved considerably. The following table shows a significant reduction in behaviour
points as a result of students’ engagement in this programme. For PP students, with whom we took special
care to support their well-being, there was a 37% reduction in behaviour points. This means their behaviour
for learning improved considerably. While for Others, there was a 53% improvement however they had
received mote behaviour points at the start of the programme than PP students.

Pupil Premium 37%

Through interventions, the Behaviour Points
Others 53% awarded, reduced by the said percenatges

Behaviour Points Reduction (Intervention)

60%
50%
40%
30%
20%

10%

001

Pupil Premium




This other table provides more detailed information however please note that behaviour points are also given
for lack of homework. One of our main expectations is being ready to learn and completing homework
supports that readiness.

2020-21 2021-22

PP Behaviour Behaviour Behaviour Points (% Drop)
Y 18 5 57%
Y 16 7 39%
Y 28 21 14%

42 30 17%

8 3 45%

19 1 90%

4 1 60%

It must be said that students particularly benefited from the sessions on: revision guidance, career choices,
and managing stress. As the year progressed there was a marked difference in their behaviour and sense of
responsibility. One of the PP students, in particular, made a strict revision timetable and provided updates on
the progress he was making. Students felt a sense of belonging and pride and their feedback was hugely
positive.




