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School overview 

Detail Data 

School name Challney High School for 
Boys  

Number of pupils in school (2025 - 2026) 1203 

Proportion (%) of pupil premium eligible pupils 32%  (389) 

Academic year/years that our current pupil premium strategy 
plan covers  

2024-2027 

Date this statement was published September 2024 

Date on which it will be reviewed September 2027 

Statement authorised by Mr Mark Mailer 

Pupil premium lead Lillian Wiggle  

 

Governor / Trustee lead Mr Masood Akhtar 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £355,888.00 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£355,888.00 

 

 

  



A: Pupil Premium Strategy Plan 2024-2027 

Statement of intent 
At least 32% of our students are eligible for the pupil premium.  Having such a high 

percentage from economically deprived homes has the potential to introduce some 

complex challenges. However, we are committed to mitigating these challenges so that 

all students can reach their full potential.  

We believe it is essential to identify individual barriers in order to provide personalised, 

targeted support so that our children flourish.   Our aim is to ensure their outcomes not 

only match those of Non-Pupil Premium students (both in school and nationally), but 

also that they have access to rich learning experiences and are equipped to become 

successful lifelong learners.  To achieve this, we will also consider the challenges faced 

by vulnerable students, such as those who have a social worker and are young carers.    

High-quality teaching is at the heart of our approach. As such, we will continue to track 

and monitor the progress, achievements, and well-being of students so that we can 

respond with appropriate support and adaptive provision to ensure everyone flourishes. 

This funding enables us to maximise the achievement and well-being of all students, 

thereby reducing the challenges faced by those from economically deprived homes.  

 

Objectives 

Challney High School for Boys is a place to learn.  As such, our targeted provision 

and support strategies are implemented to: 

● improve levels of attainment and progress for all; 

● close attainment gaps relative to national averages; 

● improve or support more sustained attendance and, by so doing, contribute to 

students’ achievement; 

● ensure students have memorable moments, fostered by developing learning 

within and through a comprehensive extra-curricular provision. Access to 

which will be supported by providing and subsidising enrichment activities 

and experiences that disadvantaged students might otherwise miss; 

● enhance reading, writing, mathematics and communication skills; 

● raise aspirations for all, including for disadvantaged students, SEND, those with 

higher learning potential, and 

● support all students in their journey towards becoming confident, successful 

life-long learners. 

This is our core purpose. 

 



Through First Wave teaching and targeted provision, we expect: 

● the closing of attainment gaps, relative to school averages, so regardless of 

how financially disadvantaged a student is, they are able to improve their 

levels of attainment and progress; 

● accurate and effective collection, analysis and use of data relating to 

individual students and groups in order to drive learning; 

● the identification and diminishing of the main barriers to learning, e.g. issues 

linked to attendance, for Pupil Premium-eligible students; 

● access to the curriculum and extra-curricular provision; 

● targeted provision as we work with all stakeholders, including 

parents/carers, to ensure their needs are supported.  

 

Key principles 

We will: 

● ensure PP students are supported through our school’s 82* targeted intervention 

strategies; 

● continue to make every effort to raise achievement and improve the life chances 

for Pupil Premium and Looked After Children (LAC) students; 

● continue to maintain and develop the quality of teaching and learning across the 

school to ensure consistently high standards and challenge underperformance; 

● adapt our pedagogy to suit an evolving social context as we respond to needs that 

arise; 

● continue to monitor attendance, provide curriculum access and targeted provision 

aimed at accelerating the progress of all students at KS3, especially for the 

disadvantaged and those with higher learning potential; 

● support students’ access to our online provision to foster and sustain both 

distance and independent learning; 

● sustain a sharper focus on SEND students, especially those who are PP, in order to 

raise their overall attainment and progress. 

 

 

 

  



Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Raise the attainment of PP students via the implementation of our school’s 82* 
project. 

2 Ensure consistency regarding teaching and learning across and within departments. 

3 Identify and address constraints to learning behaviour, along with any recurring 
concerns regarding attendance patterns. 

4 Support students’ well-being and ensure they have greater access to a range of 
activities designed to promote the continued development of their cultural literacy. 

5 Support students’ access to our online provision to foster and sustain independent 
and, where applicable, distance learning. 

 

Key indicating levels of impact 2025-2026 

Hugely successful  To be embedded  

Successful   Not as yet begun  

 

Intended outcomes  

This outlines the outcomes we aim to achieve by the end of our current strategy plan in 2027, 

and how we will measure whether they have been met. 

Intended outcome Success criteria 

High quality 
teaching 

⮚ 95% of staff are at 
least ‘good’, so good 
quality first wave 
teaching is 
sustained. 

● Continuing professional development so all staff are up-to-date 
with current pedagogy and practice in their subject 

● School audits reflect good quality teaching  

● Learners make expected or better progress 

● Walk-throughs are used across the school as a framework for 
providing high-quality instruction, including the use of formative 
assessment strategies, and this is evident in daily teaching and 
observations 

● Students are provided with opportunities to have and act on 
feedback.  This is evidenced in lessons and within exercise books 

● Developing collaborative learning approaches, e.g. embedding 
coaching 



Resources  

⮚ Support students’ 
access to resources 

● Students have resources to support their learning and to some 
extent their emotional well-being (being without equipment for 
sustained periods of time has the potential to damage their self-
esteem). 

Build on cultural 
capital 

⮚ Ensure access to 
the curriculum and 
extra-curricular 
provision 

⮚ Build memorable 
moments into their 
school experience 

● Increase in motivation and raised aspirations. It is important to 
remind students that they, too, can dream. It helps if they have a 
template with which to do so, and this ‘template’ can be drawn as 
their experiences widen. 

● Further development of students’ cultural literacy. This supports 
progress and attainment as ideas they read about in texts spring to 
life through school visits and the elective curriculum. 

Support attainment 
and progress 
through targeted 
academic support 

⮚ Develop students’ 
literacy and as such, 
provide a foundation 
that helps them 
access the 
curriculum and a 
love of reading.  

 

● All teachers are supported to know how to teach students to read, 
write and communicate effectively in their subjects. 

● Collaborative approach is modelled to demonstrate how to provide 
explicit vocabulary instruction to aid students’ access and use of 
more academic language. 

● Lessons indicate that staff are making the components of rich 
writing strategies explicit to students e.g. planning, drafting, proof 
reading by modelling each step. 

● Students with the weakest levels of literacy are supported, 
particularly in Year 7 and 8. 

 

Develop social and 
emotional well-
being 

⮚ Gaining a better 
understanding of 
students’ social 
contexts so we 
can better inform 
effective 
responses to 
concerns of: well-
being, behaviour 
for learning, 
attendance, 
deprivation etc. 

 

● Community mentoring is implemented. The academic progress of 
targeted students is supported via discussions with mentors. 

● Parental engagement sessions take place and parents feel more 
confident when supporting their son’s academic learning.  In some 
instances, this might include supporting social skills. 

● Social and emotional learning (SEL) interventions are implemented 
with a specific focus on improving students’ decision-making skills, 
interaction with others and their self-management of emotions. 

● Our school’s Behaviour Curriculum is further refined to model rich 
practice. 

o School level behavioural approaches continue to support a 
positive school ethos, which also aims to foster greater 
engagement in learning. 

 

⮚ Monitor attendance 
of PP students 

● Work with a range of stakeholders to minimise factors which 
restrict attendance 



This was the total as of September 2025 

Year Total Per Year Pupil Premium No: % 

Year 7 239 82 34 

Year 8 239 71 30 

Year 9 241 80 33 

Year 10 242 76 31 

Year 11 242 80 33 

Total Cohort 1203 389 32 
 

 

Activities for 2025-2026 

These are the details of how we will spend our PP funding over the next three years to address 

the challenges listed above. 

Teaching: for example, CPD, recruitment and retention 

Budgeted cost: £175,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Continuing 
Professional 
Development 

● Being up to date with curriculum and pedagogical 
developments 

o High Quality Teaching 

● An understanding of exam syllabi and how to 
promote outcomes 

● Targeted courses to support a bespoke 
programme for individual members of staff 

2 

1 

3 

Renewal of annual 
subscriptions to 
support students’ 

A range of strategies and resources from reputable 
institutions, made available to staff and to students 
to support high quality teaching and learning.  

1 

2 

https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching


learning and staff 
development 

● EEF research (2021) reinforces that effective 
professional development contributes 
significantly to students’ outcomes. 

Effective Professional Development 

Some of those institutions to which we subscribe 
are: 

● Princes Trust Institute 

o Professional development for teachers 
and school leaders.  

● National College 

o Online learning to empower school 
leadership at all levels 

o Superb webinars and courses for teaching 
and non teaching staff 

Resource online learning platforms 

● KayScience (Science) 

● MathsWatch (mathematics) 

● GCSEPOD (Literature, Geography, History and 
other subjects) 

● Seneca Learning 

4 

5 

Additional staffing 
costs 

Teach First (2012) identified that: ‘Fundamentally, 
their role is to remove barriers for the most 
vulnerable children to enable them to access their 
education, without being disadvantaged in relation to 
their peers.   We value the role of those listed below 
as we work together, in different capacities), to 
support progress and attainment. 

● Assistant Heads of Houses  

● Year 11 Head of Year 

● Admin support 

1 

3 

The deployment of 
staff responsible for 
whole-school literacy 
and reading 

● Supported by the 
employment of 
EAL Manager  

According to the EEF KS3_KS4 Literacy Guidance, ‘by 
attending to the literary demands of their subjects, 
teachers increase their pupils’ chance of success in 
their subjects.‘.  This is why our aim will be to: 

● improve reading, especially reading for meaning 

● increase reading ages and by so doing, improve 
students’ ability to access exam questions and 
understand wider contexts. 

o How Cultural Literacy Makes Us All 
Insiders 

1 

2 

Parental engagement 
programmes 

Hanover Research (2023) recognised that: ‘By 
connecting family and community members to school 
experiences, districts can advance student 
development and learning, as well as improve school 
practices’.  Through experience over the years and 
data from previous school’s results we will continue to 
do the following. 

1 

3 

4 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://www.ptieducation.org/
https://nationalcollege.com/
https://www.kayscience.com/
https://www.mathswatch.co.uk/
https://www.gcsepod.com/
https://senecalearning.com/en-GB/
https://www.teachfirst.org.uk/blog/pastoral-roles-critical-schools
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.artscouncil.org.uk/sites/default/files/download-file/Create%20ED%20Hirsch%20Cultural%20literacy.pdf
https://www.artscouncil.org.uk/sites/default/files/download-file/Create%20ED%20Hirsch%20Cultural%20literacy.pdf
https://www.hanoverresearch.com/insights-blog/k-12-education/top-benefits-of-family-and-community-engagement/#:~:text=By%20connecting%20family%20and%20community,features%20that%20best%20support%20students.


● Engage with community influencers. 

● Provide sessions for parents modelling how to 
support home-study. 

● Develop parent/carer friendly CPD, resources and 
study guides to support their son’s attainment 
and progress. 

 

 

 

Targeted academic support: for example, tutoring, one-to-

one support, structured interventions 

Budgeted cost:121,258.00 

Activity1 Evidence that supports this approach Challenge 
number(s) 
addressed 

825+ Projects 

We are currently on 
825 (August 2025) 

● SecEd outlines a range of strategies that can 
be used to support intervention.  However 
they hasten to add that these are integral to: 
Getting Interventions Right.  We plan to 
continue to review previous efforts and guided 
by feedback, implement those which students 
voiced, have worked more effectively than 
others. 

● We will continue to work with parents and 
carers to ensure they are provided with 
strategies to more effectively support their 
son’s academic progress 

o Provide strategies linked to 
metacognition and learning. 

1 

2 

4 

5 

Work of identified 
staff to improve the 
reading ages of those 
below 9.3 including a 
focus on PP students 

● Improving literacy is a strong strategy for 
supporting overall progress and outcomes 

o How the EEF Aims to Improve Literacy 
Education Standards 

● We will continue to work towards improving 
the reading ages of identified students in all 
year groups but with a specific focus on Y7. 

● Through the inclusion of pedagogy which 
supports more 1:1 reading, we plan to 
increase students’ confidence when reading 
and articulating ideas.  Every pupil has 
different reading needs. These sessions allow 
them to focus on their specific challenges, 
whether it's improving pronunciation, fluency, 
or text comprehension.  

1 

2 

4 

5 

https://www.sec-ed.co.uk/content/news/getting-interventions-right-popular-eef-implementation-guidance-is-revamped-and-updated/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://bedrocklearning.org/literacy-blogs/how-the-eef-helps-to-improve-literacy-education-standards/
https://bedrocklearning.org/literacy-blogs/how-the-eef-helps-to-improve-literacy-education-standards/


o https://nlt.cdn.ngo/media/documents/
Children_and_young_peoples_reading_
in_2024_Report.pdf 

● We hope to see an increase in students’ ability 
to access curriculum requirements – evidenced 
through book scrutiny, test results. 

 

Recruitment and 
retention re. staffing 
to support the use of 
vocabulary and 
language skills e.g. 
EAL langauge 
interventions 

● within English 
and other lessons 
e.g. History and 
RE 

● through 
reading/library 
lessons 

● EEF research shows that students need to: 

‘learn a range of techniques which enable 
them to comprehend the meaning of what 
they read’.  We plan to ensure that targeted 

reading and book discussions take place e.g.  
Reading comprehension Strategies.   

● We will support this by: 

o explicitly extending students’ 
vocabulary when teaching - through a 
relentless focus on developing tier 
three vocabulary  

o enhance literacy development.  Oxford 
Children’s Language: The Word Gap 

o employ structured reading strategies to 
develop reading comprehension and 

o provide form time activities linked to 
reading and well-being e.g. use of The 
Day and other sources to support 
reading and discussions. 

1 

2 

Support for learning 
and targeted 
interventions 

● Curriculum adaptation re. the extension of 
period 6 and targeted period 7 for Y11s 

o Adaptive Learning Toolkit 

● Weekend and holiday tuition 

● Bespoke SEND strategies in R14 

o Strategies with SEND students 

● Free Breakfast Club in the Buttery. This allows 
students to have a healthy breakfast in a safe 
and secure environment before school.   

o It is, not only essential for families who 
do not have the resources or the time 
to provide breakfast for their children, 
but it also allows many of our 
vulnerable and PP students to have a 
space to learn (through the Chess 
Club) and study together (as they 
prepare for exams).  

1 

2 

4 

5 

Transition projects at 
both: 

● KS2 - KS3 and 
● KS4 - KS5 

SecEd (2019) outlines why it is important to get 
transition right for students, especially those who 
are more vulnerable.  Getting Transition Right for 
Vulnerable Pupils.  Articles like these have guided 

1 

2 

4 

https://nlt.cdn.ngo/media/documents/Children_and_young_peoples_reading_in_2024_Report.pdf
https://nlt.cdn.ngo/media/documents/Children_and_young_peoples_reading_in_2024_Report.pdf
https://nlt.cdn.ngo/media/documents/Children_and_young_peoples_reading_in_2024_Report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://global.oup.com/education/content/dictionaries/key-issues/word-gap/?region=international&srsltid=AfmBOop5NQIMVPJePOoyfRMm0N4HJh7nZoALhRicJO8ve5flENkc2gvx
https://global.oup.com/education/content/dictionaries/key-issues/word-gap/?region=international&srsltid=AfmBOop5NQIMVPJePOoyfRMm0N4HJh7nZoALhRicJO8ve5flENkc2gvx
https://www.teachertoolkit.co.uk/wp-content/uploads/2023/03/Practical-Adaptive-Teaching-Examples-.pdf
https://inclusiveteach.com/wp-content/uploads/2024/02/implementing-adaptive-teaching-in-your-classroom-a-guide-for-teachers-and-tas.pdf
https://www.sec-ed.co.uk/content/best-practice/getting-transition-right-for-vulnerable-pupils/
https://www.sec-ed.co.uk/content/best-practice/getting-transition-right-for-vulnerable-pupils/


our focus on two specific areas of transition work 
with stakeholders at KS2 and FE.  

KS2-3 

● Reading resources and stationery for students 

● Collaboration with parents/carers 

KS4-5 

● Development and support with interview skills 
and building transition profiles 

● We continue to work more closely with our 
major FE providers by having bespoke taster 
sessions for those who lack confidence. 

● Exposing PP students who are also HLP to 1:1 
support when preparing for more challenging 
interviews, especially those outside of Luton 
and to the more prestigious colleges like 
Berkhampstead and Eaton.  

o DfE (2015) outlines some key 
principles focused on primary which 
are applicable to secondary practice. 

5 

Resources and 
equipment to support 
those from socially 
disadvantaged homes 
(both PP and non-PP) 

Ensure students are not limited as a result of lack 
of resources and equipment.  This will not only 
enhance their academic access but their social 
and emotional learning as they do not have to 
worry about having equipment such as: 

● PE kits, Art and food supplies, stationery, 
revision guides, dictionaries and scientific 
calculators 

1 

3 

4 

 

 

 

 

 

 

 

 

 

https://assets.publishing.service.gov.uk/media/5a7f203840f0b62305b853ac/DFE-RB411_Supporting_the_attainment_of_disadvantaged_pupils_brief.pdf


Wider strategies: for example, related to attendance, 

behaviour, wellbeing 

Budgeted cost:£62,630 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Curriculum mapping of 
key activities that focus 
on students and their 
well-being.  For 
example: 

● Bespoke targeted 
sessions suggested 
through student 
voice i.e. students 
select their focus of 
interest 

● Employment of 
keynote speakers to 
model practice 

  

● Encouraging students’ well-being by 
supporting their metacognition and 
resilience.  Research shows that students 
become more confident and are better able 
to work independently. 

o Metacognition and self regulation 

● Workshops for students focused on 
resilience along with staff training, to help 
them cope with adversity  

o Resilience Theory and a Summary of 
Research 

● Parental access to resources so they 
understand these skills and can reinforce 
within the home environment. 

1 

2 

4 

5 

Continued 
implementation and 
development of our 
Behaviour Curriculum 

● Completion of our 
involvement in  the 
DfE Behaviour Hub 
programme 

● Embedding routines 
through our whole-
school practice 

● Our school’s focus has shifted from managing 

behaviour to teaching learning behaviours. 

‘Research evidence suggests that this ‘may be 

beneficial (EEF research by Moore et. al. 2024) 

in effecting change.  

o Behaviour Management vs Teaching 

Learning Behaviours 

● As a result, we will continue to: 

o support positive attitudes and 
behaviour for learning; 

▪ Cambridge Brief: Behaviour 
for Learning 

o give first attention to best behaviour 
works particularly well with boys; 

▪ Dix (2021) 

o being proactive by actively seeking 
opportunities to praise and reward 
students’ actions as a result of not 
only adherence to school practice 
but progress made re. academics 
and attendance. 

▪ EEF Improving Behaviour In 
Schools 

 

3 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://positivepsychology.com/resilience-theory/
https://positivepsychology.com/resilience-theory/
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/Improving_Behaviour_in_Schools_Evidence_Review.pdf?v=1709148818
https://researchschool.org.uk/cornwall/news/behaviour-management-vs-teaching-learning-behaviours
https://researchschool.org.uk/cornwall/news/behaviour-management-vs-teaching-learning-behaviours
https://www.cambridgeinternational.org/Images/692980-behaviour-for-learning.pdf
https://www.cambridgeinternational.org/Images/692980-behaviour-for-learning.pdf
https://www.crownhouse.co.uk/assets/look-inside/9781781353776.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour


Interventions and 
deployment of staff to 
provide further 
support: 

● Assistant HoH  

● Alternative 
provision 

● Renaissance  

● Weekend and half 
term tuition 

● Specialist behaviour 
interventions and 
the work of 
Educational 
Psychologists 

● Phronesis (KS4) & 
Paratus (KS3) 

● Clerical assistance 
re. attendance 

● Understanding a student’s context in order 
to inform effective responses to behaviour.  
According to Dr Bola Owolabi (2024), it is 
important to hear students’ stories. We 
focus so much on data that we can often 
forget to see the child and their families 
behind the data.  This is why it is important 
to see the ‘data with soul’. As such, the 
work of our key staff (see previous column), 
helps us to provide more targeted support 
for those accessing PP funding. 

● Some students work better 1:1 and as such, 
small group tuition and academic mentoring 
have been found to be effective as they 
support personal growth and academic 
success. 

o Saranya and Guduru (2022) 

● Adapting learning schedule 

o In some instances, students struggle 
with the 9 to 3.30 schooling model.  
As such, we have developed and 
also worked with a range of external 
providers.  Within school this has 
included our use of Renaissance, 
Paratus and Phronesis. 

● Students cannot learn if they are not in 
school and as such, improving the 
attendance of PP students is a key national 
focus, as is ours.  

o EEF: Improving Attendance and 
Support for Disadvantaged Pupils 

● Improve attendance by providing uniform 
e.g. through work with Level Trust so it is 
not a barrier to attendance. 

● Employ an attendance clerk whose 
dedicated role is that of working with the 
Pastoral team to support attendance. 

o Working Tiogether To Improve 
School Attendance 

1 

3 

4 

Employ community 
mentoring practice to 
increase motivation 
and aspirations 

Though EEF research places mentoring as 
having lower positive impact (EEF: Mentoring), 
we have noted that the most significant impact 
of community-based mentorship is the boost in 
self-esteem and motivation our students 
experience, hence our focus on the following 
strategies for targeted students. 

● Whole-school Alumni activities implemented 
through our careers curriculum and the Y11 
Community Mentoring programmes 

1 

2 

3 

https://researchschool.org.uk/cornwall/news/stories-make-us-stay
https://researchschool.org.uk/cornwall/news/stories-make-us-stay
https://researchschool.org.uk/cornwall/news/stories-make-us-stay
https://journalspress.com/LJRHSS_Volume22/The-Role-of-a-Mentor-in-Students-Personal-Growth-Academic-Success-and-Professional-Development.pdf
https://educationendowmentfoundation.org.uk/news/evidence-brief-on-improving-attendance-and-support-for-disadvantaged-pupils
https://educationendowmentfoundation.org.uk/news/evidence-brief-on-improving-attendance-and-support-for-disadvantaged-pupils
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring


o Durham University (2013) 
Community Mentoring Toolkit 

● Motivational speakers and workshops 

● 1:1 tuition has had proven success - 
increasing outcomes by at least five 
months. (EEF research on One to One 
Tuition). Our plan is to develop a 1:1 
Tuition programme by working with Y13 
students as paid mentors to Y11 students - 
with a particular focus on working with our 
PP students. 

 

https://www.durham.ac.uk/media/durham-university/research-/research-centres/social-justice-amp-community-action-centre-for/documents/toolkits-guides-and-case-studies/Community-Mentoring-Toolkit.pdf
https://www.durham.ac.uk/media/durham-university/research-/research-centres/social-justice-amp-community-action-centre-for/documents/toolkits-guides-and-case-studies/Community-Mentoring-Toolkit.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition

