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Quality Assurance Review

The review team, comprising of host school leaders and visiting reviewers agree that
evidence indicates these areas are evaluated as follows:

School Improvement Strategies GOOD

Outcomes for Pupils GOOD
Quality of Teaching, Learning and GOOD
Assessment

Area of Excellence ACCREDITED

Key Stage 2 - 3 transition

Previously accredited valid Areas Pastoral systems for ensuring high

of Excellence quality outcomes 29/09/2016
Mental health and wellbeing,
17/10/2017

Overall Estimate GOOD

Please note that a Challenge Partners Quality Assurance Review is not equivalent to
an Ofsted inspection, and agreed estimates from the review are not equivalent to
Ofsted judgements.
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1. Context and character of the school

Challney High School for Boys (CHSB) is an 11-16 academy near the centre of
Luton, with just over 1000 pupils on roll. The proportion of pupils eligible for free
school meals is well above the national average at 33%. The proportion of
minority ethnic pupils is very high at 99.3% with 81% speaking English as an
additional language (EAL). Those who have special educational needs and/or
disabilities (SEND) is close to the national average.

More low prior attaining pupils enter the school than nationally, and fewer high
prior attaining pupils do so, the exception being the 2018 leavers. The majority of
pupils live in areas of significant deprivation and the school is in the top 10% of
most deprived areas in the country.

The school became part of the Chiltern Learning Trust in 2013, a multi-academy
trust comprising of ten local schools of various sizes; middle schools, primary
schools, secondary schools and an upper school. There is a good deal of
collaboration across the trust.

CHSB is the home of The Chiltern Training Group (CTG), an Ofsted ‘outstanding’
provider of initial teacher training. The Chiltern Teaching School Alliance (CTSA)
is also based at the school.

School leaders truly subscribe to their long-standing core value statement that
“high achievement and access for all are our shared responsibilities”. Working
together in pursuit of a common goal is encapsulated in the school’s core value
statement.

2.1 School Improvement Strategies - Progress from previous EBIs

e As a result of the previous review, leaders implemented a ‘Rapid Decisive Action

Plan’ with more measurable targets. Progress against targets has been regularly
reviewed. Middle leaders’ development plans have been streamlined and
incorporated with their self-evaluation. Priorities for improvement are now more
specific and evaluated more robustly. The high quality of data presentation at KS3
now matches that of KS4 and has a simple analysis so that it is easily and quickly
understood.

Previously underperforming subjects such as science, history and geography
have been tackled. A change of leadership in science, together with a raft of
improvement strategies led to much better GCSE performance in 2018. The
geography and history departments also have new leadership and are staffed with
specialist teachers. Both are performing much more strongly.



CHALLENGE

=

2.2 School Improvement Strategies - What went well

e The school is characterised by a tangible sense of collaboration amongst all
stakeholders. Staff contribute their ideas and are encouraged to be creative.
Parents are very supportive of the school. Pupils relish the numerous
opportunities they are given to lead, for example as digital leaders and student
ambassadors. The result is a warm, mutually supportive learning environment
where everyone is encouraged to contribute.

e The senior leadership team is strong and ambitious for the future of the school.
They know the school well and are focussing on the right things to bring about
further improvement. The school’s self-evaluation is honest and reflective.

e Middle leaders are increasingly growing in confidence. They receive bespoke
training to help them carry out their role. They are routinely involved in decision
making and value the opportunities they have to shape the school’s direction.

e There is a comprehensive continuing professional development programme
(CPD) which is having clear impact on improving the quality of teaching and
learning. CPD is personalised as far as possible to the needs and ambitions of
each member of staff.

e Partnership working across trust schools is developing well. Shared training and
moderating are two examples of this collaborative approach.

e There is a robust assessment system in place which staff and pupils understand.
Pupils understand the grade they are aiming for by the end of the school year and
the key stage and they know if they are on track to meet it. Middle and senior
leaders analyse the information regularly to ensure they are providing pupils with
timely support.

e Quality assurance processes are well embedded and senior staff monitor them
stringently. Staff are held to account for the performance of their groups and
support for those needing extra help is readily provided.

e In June, the school launched the ‘819’ initiative for the current Year 11 cohort, with
the aim of helping pupils to make better progress. Leaders have targeted parental
engagement as a key strategy to achieving this. Evidence of success is
highlighted by the many parents who attended a Saturday morning session on
how to support their child’s learning. Leaders report that pupils are much more
engaged at school because of increased parental support.

e The subjects on offer to pupils have been tailored to meet their career aspirations
and in response to their feedback. For example, engineering, product design and
electronics have been added and are proving increasingly popular.

e The school plans wide-ranging interventions for Key Stage 4 pupils in response to
the data collected. Much of this takes place during tutor time in the core subjects
of English, mathematics, science and modern foreign languages (MFL). This is
helping to raise standards. Some subject leaders have been proactive in injecting
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more challenge into Key Stage 3 schemes of work to reduce the need for Key
Stage 4 interventions later on.

2.3 School Improvement Strategies - Even better if...
..the whole school development plan was finalised earlier in the school year.

..the content of each curriculum subject was reviewed to ensure knowledge and
skills are built up systematically from Year 7, so as to reduce the need for
intervention at Key Stage 4.

3.1 Quality of Teaching, Learning and Assessment - Progress from
previous EBIs

e During this review, it was clear that teachers were confident with subject
knowledge, especially with regard to the requirements of the examination
specifications. More staff have been trained as examiners and there are fewer
teachers teaching outside of their specialism.

e Leaders have implemented their ‘5 star’ programme to help teachers understand
the school’s expectations of good teaching and learning. This is helping to reduce
inconsistencies, though there is more to do in this regard. In lessons, reviewers
saw challenging work being set consistently and pupils were expected to think
hard. Sometimes, more targeted challenge was needed to extend individual
pupils’ thinking.

3.2 Quality of Teaching, Learning and Assessment - What went well

e There is a very positive, respectful and calm atmosphere in classrooms and
routines are extremely well established. This enables quality learning to take
place because pupils feel safe and confident.

e |eaders have deliberately implemented a number of boy-friendly pedagogical
strategies to engage pupils. For example, a unique and outstanding feature of the
school is the extensive involvement of pupils in leading learning. Reviewers saw
numerous examples of pupils confidently standing at the front of classrooms
asking their classmates probing questions and clarifying misconceptions.
Teachers have high expectations of them in this regard and pupils clearly relish
the responsibility they are given and respond with remarkable maturity.
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Relationships between pupils and teachers and between pupils themselves are
very strong. The school community is ethnically diverse and pupils work
harmoniously and collaboratively together, showing each other great respect.
Teachers encourage pupils’ social skill development, such as shaking hands,
having good manners and making general conversation.

Pupils clearly enjoy their learning because they are highly engaged in it. Many
come from backgrounds where aspirations are low and it is testament to the
school’s ethos that pupils are so ambitious for their futures.

There is a very strong culture of praise, encouragement and the use of positive
language. Pupils very much appreciate their names being put on the ‘Wall of
Fame’ in lessons and they value the postcards home which are awarded for good
work.

Teachers know their pupils well and have strong subject knowledge. They use this
very effectively to enhance pupils’ progress and develop their subject specific
vocabulary, skills and understanding.

Where teaching was strongest, activities moved at a swift pace and the work was
challenging for all pupils. Questioning was often used very well to push them to
think more deeply.

Where learning was most effective, the lesson had been well planned with work
matched to the needs of all learners. High quality resources supported learning
and the teacher encouraged pupils to work together in pairs and groups. As a
result, pupils’ progress was rapid.

Examples of high levels of challenge were seen in English, physical education,
geography and mathematics. Reviewers saw some very good use of literacy
strategies, for example, using ‘structure strips’. Leaders acknowledge that
sometimes challenge needs to be targeted more specifically at individual pupils.
In many instances, teachers provided detailed written feedback in pupils’ books.
Where pupils had responded, it was clear that they had developed their learning
and made more progress. However, leaders are aware that there is more to do to
ensure all teachers’ feedback is equally developmental.

3.3 Quality of Teaching, Learning and Assessment - Even better if...

...all practice matched that of the best.

...challenge was more targeted to meet the needs of individual learners, as it was
where practice was at its best.

4. Outcomes for Pupils

e The vast majority of pupils enter the school with low levels of prior attainment.
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High quality teaching allows pupils to attain well and to make good progress from
their starting points.

Although unvalidated at the time of the review, the school’s own information
shows GCSE attainment improved in 2018. However, progress was not as strong
as the previous year, or indeed the year before that. Nonetheless, an overall
Progress 8 score of 0.09 puts pupils’ progress in line with the national average.
Disadvantaged pupils made as much progress as their peers in 2018 because of
high quality teaching in the classroom. There was a vast improvement in the
attainment of disadvantaged pupils in science, and they also outperformed their
non-disadvantaged peers in the EBacc (strong pass). The proportion of
disadvantaged pupils achieving grades 9-5 in English and mathematics was
higher than in 2017.

Over half of pupils followed a curriculum which allowed them to achieve the
English Baccalaureate (EBacc). In 2018, 53% of the cohort were successful in
achieving this award (standard pass), with 20% achieving the qualification with a
strong pass. Pupils in 2018 achieved an average point score for the EBacc that
was higher than the national average. School leaders are reviewing their EBacc
policy to ensure that the right pupils follow this pathway.

Pupils’ progress and attainment in English and mathematics have been
consistently strong over time. Mathematics progress has been in the top 20% of
schools for the past two years.

The attainment and progress of a number of subjects was notably strong in 2018.
Among them: English, English Literature, MFL, mathematics, computer science,
information and computer technology (ICT), religious education, business studies
and sports studies. Where there were weaknesses, such as in geography, history,
art and graphics, these are being robustly addressed.

Current school data show that the vast majority of pupils are on track to make at
least good progress from their starting points in all year groups. Current Year 11
pupils are making better progress than their peers at the same time last year.
The school’s tracking and monitoring processes are becoming increasingly
sophisticated and ensure that any pupil’'s underperformance is quickly picked up.
A wide range of interventions is swiftly put in place, particularly in Year 11, and
regularly evaluated to make sure they are working.

Low prior attaining pupils, are not performing as well as they should. To address
this, leaders have made some curricular adjustments for these pupils, placing
greater emphasis on literacy and numeracy development. Teaching assistants
have undergone training to make better use of their skills. As a result, targeted
pupils are making better progress.

Staff increasingly work with colleagues in school and across the trust to moderate
pupils’ work and ensure teachers’ assessments of learning are accurate.
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5. Area of Excellence

Key Stage 2-3 transition

Accredited

5.1 Why has this area been identified as a strength?

The Challenge Partner team for 2017 suggested the school put this area forward
as an area of excellence, as they were impressed with the work they saw, and we
were in agreement. Feedback from parents, pupils and staff at feeder primary
schools has been extremely positive with regard to the transition support offered
to new pupils. A raft of measures, bespoke to the needs of individual pupils, is put
in place which support pupils’ transition very effectively.

Each Year 6 pupil completes a summer holiday project in reading (based on the
novel ‘Private Peaceful’), history and art which they bring with them to Challney at
the start of Year 7. This helps to ensure that pupils’ progress does not dip over
the summer holidays.

As a result of research with primary school headteachers, Year 7 pupils at
Challney and another local academy co-constructed a ‘transition passport’ to help
Year 7s to settle into secondary life. Expectations of secondary school with regard
to behaviour, uniform and attendance is made explicit. Pupils report that this
helped to allay fears about starting at Challney.

A range of specialist in-house support at Challney helps to support vulnerable
pupils’ mental health on transition. These include garden therapy, art therapy,
literacy and numeracy support, speech and language support, social skill
development and emotional resilience.

The whole of the school’s local area partnership is committed to the transition
project, in addition to the school’s feeder schools. The project is an excellent
model of cross-trust cooperation, the partner academy being part of another local
trust.

Many schools within the Chiltern Learning Trust have adopted all or part of the
model. Informally, similar sharing has taken place with other Luton schools
outside the trust.

5.2 What actions has the school taken to establish expertise in this
area?

Transition begins a year before a pupil joins CHSB with regular visits to primary
schools, and parental meetings. This ensures bespoke support and intervention is
put in place at an early stage.
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The safeguarding team works closely with local primary schools to identify
concerns early on. The school has trained first aid mental health workers from
within the support staff. They deliver the mental health support programmes and
ensure pupils receive quality support.

The school offers a peer mentor programme led by ‘Student Executives’ to
support Year 7 pupils who may be struggling with transition. Challney pupils
receive bespoke training for this important role.

Key staff for CHBS attend Year 6 meetings with outside agencies to ensure
continuity of care.

All pupils who have SEND, and vulnerable pupils, have a key worker who meets
with them regularly.

Parents are offered training by school staff in how to parent a 215t century child.
Parents of weak readers are shown how to engage their children in reading
sessions.

5.3 What evidence is there of the impact on pupils’ outcomes?

Incident reports from vulnerable and SEND pupils have significantly reduced from

the previous year.

Staff report that pupils arrive at Challney with higher expectations of behaviour.

Year 7 pupils have a clear understanding of the expectations of taking on pupil

leadership roles. The school has over 300 pupil leaders and boys are keen to

become involved.

Fewer pupils need intervention from outside agencies because of the high quality

in-house mental health support.

Year 7 attendance has improved.

Pupil surveys show an increase in the proportion of pupils who feel happy and

safe at school.

More pupils are reading for pleasure. They have a better understanding of

sources in English and demonstrate higher quality analysis of texts.

Parental engagement is better.

Of current Year 8 who attended the transition programme in Year 6 and benefited

from the transition support programme:

e nearly all SEND pupils are on or above target in English and mathematics;

e 50% of SEND-EHCP pupils are on track to achieve their target in English;

e overall, the gap between disadvantaged and non-disadvantaged pupils’
achievement in English is narrowing and is virtually non-existent in
mathematics.

5.4 What is the name, job title and email address of the staff lead in
this area?
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Noshin Hussain, Assistant Headteacher, nhussain@challneyboys.co.uk
Mark Mailer, Assistant Headteacher, mmailer@challneyboys.co.uk
Richard Church, Assistant Headteacher, rchurch@challneyboys.co.uk

6. What additional support would the school like from the Challenge
Partners network, either locally or nationally?

School leaders would appreciate being signposted to schools with a proven track record
of:

e targeted challenge for individual pupils;

e successful Key Stage 3 targeting and intervention;

e spiral curriculum design to build knowledge and skills from Year 7.

This review will support the school’s continuing improvement. The main findings
will be shared within the school’s hub in order that it can inform future activities.
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